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Introduction to the toolbox 
 
Dear Readers, 
in order to promote the concept of Caring Masculinities in the pedagogical practice in 
kindergartens and primary schools, the following methods have been collected in this toolbox. 
Children, especially boys*, should learn from an early age how important it is to take care of 
themselves, others and the environment. Thereby, it plays an important role how caring 
professions and caring activities are treated in educational and care institutions such as 
kindergartens and primary schools, because this has an impact on further educational and 
career choices. 
 
This toolkit offers methods that can be used in various settings of pedagogical and vocational 
work with (not only) male* kids and young people. The toolkit of the project ECaRoM – Early 
Care and the Role of Men contains exercises and methods in which the connection of gender 
roles and care occupations or care activities are made clear in a practical way, in which 
stereotypes are questioned and new possibilities can be shown or be practised. Many 
methods aim to make care work, which is already done by children, visible. The methods 
create awareness of how present care activities are in everyday interactions and actions, such 
as cleaning up toys, helping to prepare meals, gardening, taking care of pets, comforting other 
children, resolving disputes without violence, taking the opinions of others into account and 
much more. Children and especially boys* should thereby be supported to develop and 
maintain their caring and nurturing qualities. 
 
Additionally, the exercises reflect the international context of generating this toolkit during the 
EU project ECaRoM. Not all of the assumptions and initial ideas (such as stereotypes about 
care work and gender), which are shown in the methods, apply to all the countries in the same 
way. The methods are based on different focuses and can be applied depending on the 
requirements: Gender stereotypes, masculinity norms, Caring Masculinities, gender roles, 
socialization, occupational counselling and visions for the future.  
 
The toolkit hast two target groups. On the one hand the methods are aligned for the 
sensibilization for people who work with children. Teachers and early childcare educators are 
being invited to reflect on society and gender to improve the gender sensitive mentoring of 
young people. On the other hand, many of the methods are directed for the use with groups 
of young people themselves (for example in school contexts). The methods should assist 
teachers and early childcare educators to fight against gender stereotypes and to support 
young people – no matter the gender – in their personal development. The focus lies therefor 
in drawing a positive and emancipated picture on the often unseen care work and to 
encourage and support young men* and boys* in their choice for a care profession. 
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Girls are like that - boys are like that 
 

Topics of the method 

Reproduction work: Care work and household 
Gender stereotypes 

Target group 

Children in kindergarten  
Children in primary school 
Multipliers (self-reflection) 

Number of participants 

5 - 20 participants 

Situation 

The children need some concentration to hear and follow what others say. It is good if the 
method is used early in the day or after a break. 

Framework 

Necessary material 

Household items, chair or seat cushion, bag/purse/cloth 

Preparation 

No preparation necessary. 

Time 

30 - 40 minutes 

Room 

The method requires a room where all children have enough space to sit in one circle. 

Instructions and step by step description 

1) Preparation and instructions 
The group sits in a circle. In the middle of the circle are household items. The girls* and 
boys* are asked to choose an object that represents typical characteristics of the opposite 
gender. First, all the girls* present their objects. What do the boys* think about it? 
Afterwards, the boys* can comment on the girls'* opinion. Then all the boys* present their 
objects and the girls* are allowed to respond and voice their opinion. In the next round, 
the children choose an object that fits them as a girl* or boy*. Afterwards the group reflects 
together about the choices and opinions: Why is one items better than the others? Or are 
they the same? Are all girls* and boys* the same? 
 

2) Step 1: Get to know the objects 
To begin with, the objects can be named. Pull one item after the other out of a bag. Some 
items will be familiar to some or even all children. Others, however, may be unknown to 
the children. In this case the children can also simply guess what the object could be and 
what it could be used for. In this round the educator can make first observations: Who 
knows which objects? 
 

3) Step 2: Gender conform objects for the other gender 
Afterwards, the exercise can be started directly, with the instruction that each child looks 
for an object that he or she finds suitable for the opposite gender. Each child presents the 
selected object and justifies his*her choice. The other children can ask questions or 
express their opinion. In this way, an exchange and also a discussion between the children 
about gender stereotypes should arise. Why do think that the object you chose is suitable 
for your opposite gender? In this process, it is possible to draw on the children's world of 
experience. Which care- or/and household activities are done by parents or caregivers? 
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What is done with the object and who uses it most/often? What experiences had the 
children? What experiences can the educator share with the children?  
 

4) Step 3: Gender conform objects for the own gender 
In the second round, the children choose an object for the own gender. As in the first 
round, the children then present their selected objects, explain their choices and thus enter 
into an exchange with the group. At this point, the same reflection questions as in the 
previous round can and should be used. 
 

5) Step 4: Dissolving gender stereotypes 
To conclude, gender stereotypes should be discussed and broken down in the group: Can 
and do people of the opposite gender also use the object? What would happen if someone 
from the opposite gender would use the object you chose for your own gender?  

Aims of the method 

The aim of the method is a playful examination of reproductive work and the perception of 
gender roles in the household. Gender stereotypes are exposed and broken down. 

Content-wise specifications 

This method is about reproductive work as part of Caring Masculinities. 

Variations 

The household objects from the method can be used in a practical work with children in 
small groups (small groups so that the implementation is easier and each child / activity 
receives enough attention): Baking, cooking, making spreads, washing clothes, 
hammering, screwing (depending on the object). 

Aftermath 

Other aspects of Caring Masculinities can be discussed. 

Comments, experiences, tips, risks 

Risks:  
Gender stereotypes could be reinforced, which is why the method must be well guided 
and discussed. 
Gendered items may not be reused e.g. if a socialised girl* uses an item, boys* may not 
use it anymore. 
Classisms can be served, e.g. because there is a cleaner in one's own household. 
Children who have little family connection to reproductive work could be excluded. 

Sources of the method 

Building on the method of the manual: Kompetenzzentrum geschlechtergerechte Kinder-
und Jugendhilfe Sachsen-Anhalt e.V. (2018): Methodenbuch. Medienkoffer 
Geschlechtervielfalt. 
https://www.geschlechtergerechtejugendhilfe.de/wp-
content/uploads/2020/07/Methodenhandbuch-2.-Auflage-Web.pdf 

 

What do you say? 
 

Topics of the method 

Gender stereotypes  

Target group 

Children in primary school 
Teachers and childcare pedagogues  

Number of participants 

10 - 15 participants 

https://www.geschlechtergerechtejugendhilfe.de/wp-content/uploads/2020/07/Methodenhandbuch-2.-Auflage-Web.pdf
https://www.geschlechtergerechtejugendhilfe.de/wp-content/uploads/2020/07/Methodenhandbuch-2.-Auflage-Web.pdf
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Situation 

The method is well suited to follow-up after an introductory session to gender roles, care 
professions or Caring Masculinities. It can also be used as an introductory method if the 
educator thinks it’s appropriate.  
Children should be able to concentrate well for 30 - 40 minutes. Children should find a 
comfortable place and position to talk about the situations. For younger ones some 
movement exercises in between could be good. 

Framework 

Necessary material 

There is no extra material necessary. 

Preparation 

It is recommended that educators have some knowledge or experience concerning the 
topic of gender stereotypes, so they feel comfortable discussing the issue with children. 
Possible sources for information are the lesson plans included in the toolbox and the 
ECaRoM Manual. 
Time 

30 – 60 minutes 

Room 

Any room big enough for the participants to comfortably sit is good. In a classroom, 
children can stay in the seating arrangement, or you can do a sitting circle or arrange into 
small groups. 

Instructions and step by step description 

This activity will be conducted in a plenary. Children can sit in their normal desks or in a 
circle. The educator will read out different situations with the statements (see below) and 
discuss them with children.  
 
Start in the plenary and discuss the following questions/tasks: 

• What gendered preconceptions are presented, that restrain children in their 
individual development? 

• What are possible alternative ways to deal with the situation, e.g different wording. 
 
After the last statement, there should be a discussion and evaluation in the plenary: 

• What did you notice? 

• Which of these situations do you recognize from your everyday work activities? 

• How can the situations be handled in a different manner? 

• How did the statements and the discussion make you feel? 

• Have you ever experienced situations like this? 

• Who of you feels that these situations are unfair? 

• Who can you go to when you feel treated unfairly/Who will help you in such a 
situation? 

 
Situation 1: 
After a messy activity a teacher comes into the room and says: “I need some volunteers 
for cleaning up. Could some girls* come along?” 
 
Discuss the following questions: 

• Why does the person ask specifically for girls*? 

• Could boys* do the same thing? 

• Are some children just better at cleaning up than others? 
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• Is this question fair? 

• How do all children learn to clean up? By watching or by doing it themselves? 

• How could you respond to this person? Who could help/support you? 
 
Situation 2: 
A boy* tells his grandparents about his favourite activities in school/kindergarten. They 
say: “You prefer knitting/playing with dolls over working with tools/playing with action 
figures? But that is for girls!” 
 
Discuss the following questions: 

• Why do the grandparents say this? 

• How does it make the boy* feel? 

• Why should he rather play with action figures or work with tools? 

• Is this question fair? 

• How could you respond to the grandparents? 

• Who can you ask for help/support if this makes you sad? 
 
Situation 3: 
A boy* goes to the teacher crying and says he has been pushed by another child. The 
teacher replies: “You are a boy*, you have to fight back!” 
 
Discuss the following questions: 

• Why does the teacher expect the boy* to fight back? 

• Is it smart to push back? What happens when you push back? 

• What is the best thing to do when you get pushed? 

• Who is to blame for the pushing? The boy* or the other child? Why does the boy* 
get into trouble? 

• Who can you ask for help if the teacher responds in such a way? 
 
Situation 4: 
During a discussion about what children want to be once they grow up, a girl* says she’d 
like to be a nurse and the teacher replies “Good choice! That’s a good job for a girl*.” 
 
Discuss the following questions: 

• Why does the teacher say this? 

• How does it make the girl* feel? 

• What does a nurse do that makes it a “good job for a girl*”? 

• What does it say about being a girl*? 

• What happens when a boy* wants to be a nurse? 

• Can all children become anything they want when they grow up? 
 
Situation 5: 
When talking about career choices a boy* says he wants to stay at home and take care of 
the children, the teacher replies: “And who will make the money to bring home to your 
family?”. 
 
Discuss the following questions: 

• Why does the teacher say this? 

• How does it make the boy* feel? 
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• Why would the boy have to provide for his family alone? 

Aims of the method 

The method creates awareness among participants about possible gender stereotypes in 
everyday situations. Gender stereotypes are encountered, discussed and broken. The 
method is especially useful for self-reflection and sensibilisation of teachers and 
educators. 

Variations 

If children are old enough to read, the statements can be written down on the blackboard 
or on paper, to put in the middle of the circle. 
If this is done in kindergarten, the activity can be shortened by only using the one or two 
situations. 

Aftermath 

In the aftermath, children can  reflect upon stereotypes in general. Alternatively, they can 
be given a task where they have to question their parents/grandparents about gender 
stereotypes during their childhood by asking them “What were you taught about being a 
girl*/boy* when you were a child?” 

Comments, experiences, tips, risks  

Tips: 
When discussing the statements, the children should not feel that they are facing an 
individual problem. When they are confronted with sexist attitudes either from adults or 
other children, it is important for them to learn how to respond and/or who to go to for help 
and support. They should not be let alone contradicting the adults’ behaviour (especially 
because it might not be culturally appropriate and cause the child further trouble). 
Situation 3 can be used as a starting point to come up with resources: Who can the 
children go to for help? Who are the adults that will support the child? 

Sources of the method 

Adapted from the Boys in Care Toolkit 

 

Active / passive 
 

Topics of the method 

This method explores the opposition of activity and passivity. It reveals the influence of 
both poles on human functioning and the need to integrate them. It also refutes the notion 
that activity is associated with masculinity and passivity with femininity. 

Target group 

Children in primary school 
Students in education 
Teachers and childcare pedagogues  

Number of participants 

Up to 15 participants 

Situation 

This method requires concentration. Therefore, it is very important to make sure that 
participants are not tired during the introduction of the method, especially younger 
children. 

Framework 

Necessary material 

No material is needed. 

Preparation 
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It is recommended that educators have some knowledge or experience concerning the 
topic of gender stereotypes, so they feel comfortable discussing the issue with children. 
Possible sources for information are the lesson plans included in the toolbox and the 
ECaRoM Manual. 
Time 

30 - 45 minutes (depending on the group size) 

Room 

The room should be spacious enough to give participants personal space, in order to avoid 
crowding and allow children to move around if they need to. 

Instructions and step by step description 

The educator asks the participants to stand up in a way that they do not interfere with 
other participants. Everybody should be able to fully extend their hands to the side without 
reaching those next to them. 
 

1) Part 1: active side 
The educator explains, that in some life situations people are energetic (active) and in 
others they are calm (passive). Therefore, everyone has two sides: an active side and a 
passive side. The participants should close their eyes (if they wish) and imagine that their 
body is now dominated by the active side (children can be encouraged to move physically: 
jump, move their arms and legs, etc.). The educator can encourage them to listen to 
themselves: What sensations, emotions, thoughts arise? 
The educator asks the participants what they think would happen if only the active side 
dominated over them all the time? What would life look like? What would happen if the 
active side never showed up? What would life look like then? 
 

2) Part 2: passive side 
Once the first part of the reflection is complete, the participants are invited to return to the 
“center”, where the two qualities, activity and passivity, coexist. They can take a few deep 
breaths in and out and then imagine that their body is now dominated by the Passive side 
(children can be encouraged to physically relax by lying down or sitting quietly). The 
educator can encourage them to listen to themselves: What sensations, emotions, 
thoughts arise?  
The educator asks the participants what would happen if only the passive side dominated 
all the time? What would life look like? What would happen if the passive side never 
appeared? What would life look like then? 
 

3) Part 3: Reflexion and discussion 
The educator asks the participants to return to their “center” and share their insights.  
Some possible 1uestions for final reflection round could be: 

• What did you learn about your active side? What does it give to you? What do you 
like about it? What do you dislike about it? 

• What did you learn about your passive side? What does it give to you? What do 
you like about it? What do you dislike about it? 

• Is a person able to live with only one side? What would life look like then? 

• Can activity and passivity be linked to only one gender? Is it correct to assume that 
men (boys*) are “active” and women (girls*) “passive”? What is your experience? 

Aims of the method 

Based on their own experience, participants understand that activity and passivity are 
common human qualities and cannot be linked to a person's gender. The more we know 
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one opposing side, the more we understand the other and can avoid confrontation 
between them. In order to live a full life, it is important to integrate both activity and 
passivity into the structure of personality. 

Content-wise specifications 

The method raises awareness among participants that it is misleading to identify the 
opposition of the passivity/activity with the gender differentiation. Both the passive and 
active parts of the personality structure are important for both women* (girls*) and men* 
(boys*). The passive part is associated with slowing down, empathy, listening, acceptance 
of the other. The active part is associated with determination, concentration, and action. 
Realizing that both women* and men* have an active and a passive part of the personality 
logically leads to the understanding that men* have a potential for caring that is no less 
than that of the women*: the quality of caring is a common human quality. 

Variations 

When the method is used with older children, students, teachers, especially if a safe, 
trusting group atmosphere is ensured, the final reflection can be deepened by inviting 
them to reflect on e.g., which opposing side is more dominant in the personality structure 
of the participants, and what impact does this have on their lives and their relationships 
with others? Are they satisfied with their current situation or is there something they would 
like to change? 

Aftermath 

It is important for educators to observe their own as well as the children's vocabulary to 
notice if the stereotypical expectations are inadvertently encouraged in everyday 
interactions, such as for boys* to be active and girls* to be meek. 

Comments, experiences, tips, risks  

Tips: 
Younger children may find it difficult to recall the feelings, emotions and thoughts of Part 
1 and Part 2, therefore sharing insights can be done after each, active and passive part, 
or by simply allowing them to respond directly to the questions asked. 
 
For younger children, the concepts of active/passive may not be fully understood. 
Therefore, the educator can discuss with them: When are you quick and agile? And when 
are you calm? What can you do to be more active or passive? How do you feel? Which 
state do you prefer? Do you always like only one state? 
It is important to point out to the children during the conversation that both girls* and boys* 
are sometimes lively and sometimes they prefer to be quiet and calm. Neither is better 
than the other. 

Sources of the method 

The method is adapted from an exercise presented in the training programme of the 
Gestalt Institute “Dia logas” (Lithuania). 

 

Martians 
 

Topics of the method 
The limitations of culturally dominant norms of masculinity 

Target group 
Teachers, trainers, educators, counsellors – everybody working with boys*. 
Students 

Number of participants 
Up to 18 participants 
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Situation 
This method provokes a debate on masculine norms in society, engagingly exposes 
gender stereotypes, and should therefore precede methods that focus on Caring 
Masculinities in the training program. 

Framework 

Necessary material 

Various magazines, paper for the participants to write on and pens. 

Preparation 

No preparation necessary. 

Time 

30 - 40 minutes (depending on the size of the group) 

Room 

No spatial requirements are necessary for the method. 

Instructions and step by step description 

The method starts by dividing the participants into groups of 4 - 5 people. 
 
The method leader informs the participants that they are now teams of explorers from 
outer space, with the aim of finding out what the Earth's inhabitants are: What they are 
like? Are they friendly or not? What do they do? What are their values? Is it possible to 
identify different groups (e.g. age, ability, ethnicity, etc.)? What makes them different? 
 
This information is important to decide whether to visit Planet Earth or not. The mission is 
complicated by the fact that the team of explorers has little time to investigate the situation 
and the sources of information are limited. The conclusions will have to be drawn from the 
pictures in the magazines, as the aliens have not yet learned the Earth language. 
 
Distribute 1 - 2 magazines with different content to each group and give them 10 - 15 
minutes to “prepare the overview”. 
 
Each group should present their insights. After that there will be a time and space for a 
discussion. Questions for general discussion: 
 

• What qualities dominate in visual representations of men*? 

• How is this different from the representation of women*? 

• What aspects of male identity (e.g., old age, disability, social vulnerability, etc.) are 
not reflected in the images? 

• What should be added to give the aliens a more accurate, realistic picture? 

• How do these kinds of images affect our understanding of masculinities? 

Aims of the method 

This method helps to develop the participants' attentiveness to gender stereotypes related 
to masculine norms. It draws attention to the lack of caring aspects in visual 
representations of men*. 

Content-wise specifications 

The method helps to reveal how one-sided and limited the concept of masculinity is, 
especially when it does not integrate caring aspects. 

Aftermath 

Participants may be asked to record visual information (street signs, TV commercials, 
films, etc.) or recall some examples form the reality that re-create normative masculinity 
and emphasize aspects of caring. 
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Comments, experiences, tips, risks 

It is important to help participants understand that magazines (or other visual promotional 
material) do not reflect, but rather shape our fantasies, perceptions of men* and 
masculinity as well as social norms. 

Sources of the method 

This method was prepared in the ECAROM project by the Lithuanian team. 

 

Self-reflection through gender lens 
 

Topics of the method 

Hidden curriculum 
Gender bias 
One’s own beliefs and values 

Target group 

Early childhood educators 
Childcare pedagogues 
Teachers, trainers, educators, counsellors – everybody working with boys*. 

Number of participants 

There is no minimum and maximum number of participants. 

Situation  

The method is suitable for any time of the day. It is important that the space is large enough 
to allow for individual work, work in pairs and group discussion.  

Framework 

Necessary material  

Questions for self-reflection, paper and pens 

Preparation 

No preparation necessary. 

Time 

70 minutes or more (depending on the group size) 

Room 

The method requires a room, big enough for everybody to have his/her own space with a 
chair and table to sit and reflect or to move around. 

Instructions and step by step description 

The following list contains questions for self-reflection through the gender lens and with the 
focus on Caring Masculinities: 
 

• What are my gender biases? What are my expectations, values, beliefs and roles 
about genders?  

• How might these gender biases, expectations and roles influence the way I work, 
communicate and interact with children? 

• If I reflect on the way how I engage with girls* and boys*, are there any differences? 
Which? 

• Do I offer boys* the same toys/games/books/activities as girls*? 

• Do I involve the boys* in tidying up toys? 

• Do I involve boys* in setting the tables for meals and tidying up after meals? 

• Do I involve boys* in helping a peer to dress/undress? (e.g. to help tie shoes)? 

• If a girl* or a boy* is hurt and needs comfort, do I react in the same way? 

• Do I interact in the same way with boys* and girls*? Do I use the same tone of voice, 
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volume, body language when talking to a girl or to a boy*? 

• Do I respond differently to inappropriate behaviour by boys* and girls*? 

• Do I react differently to the feelings shown by boys* or girls* (e.g. it is not appropriate 
for a boy* to be afraid? …) 

• Do I make sure that all children are equally involved in the activities and receive my 
attention? 

• Do I support and include girls* and boys* in kindergarten activities? For example, 
with a football game, where usually there is more interest among boys* and in 
doll/home-corner, where usually more girls* are playing. Do I interfere or I leave to 
children their choices? 

• What kind of compliments I use for girls* and boys*? Are there any differences? 

• Do I involve the kindergarten support staff such as cooks, caretakers, cleaners in 
the activities with the children?  

• Do I use examples of men* in caring roles (e.g. active fathers, medical brothers, eco-
activists) as good examples? 

• Do I discuss caring professions with children and organise games (e.g. work and 
professions in kindergarten, hospital, retirement home)? 

• Do I present examples of male carers, educators, social workers, primary school 
teachers to children e.g. in picture books, cartoons, books or other sources? 

• Do I ever invite e.g. a male educator or cargiver to a group to present his work to 
children and talk to them?  

• Do we ever visit a nearby retirement home with the children?   

• Do I ever invite people with disabilities to the group to talk to the children? 

• Do I ever talk to the children about how they share household chores at home? 

• Do I ever talk to children about how they (can) help their grandparents?  

• Do I involve fathers, grandfathers, brothers in my work with parents? 

• If a child gets ill, do I ever inform the father first? 

• Do I pay attention to gender equality in the playroom? 

• When I discuss cartoons, fairy tales, stories, books, etc. with children, do I also 
include the topic of gender equality?  

• Do I use books that show how people work together to make a difference (rather 
than heroic stories, for example)? 

• Do I ever talk to children about the situation of people who are marginalised in 
society (e.g. Roma and Roma women*, refugees, the poor, migrants)? 

• Do I ever talk to children about different forms of family (e.g. single-parent, divorced, 
multi-generational, transnational, lesbian and gay)? 

• What do I already do in my everyday work with children to promote gender equality? 

• What can I do better or improve to promote gender equality in my everyday work 
with children?  

 
1) Step 1 (15 - 20 minutes) 

The participants get the list of questions for self-reflection. Each of the participants answers 
the questions by himself/herself, in a time frame of 15 to 20 minutes. 
 

2) Step 2 (25 minutes) 
Participants work in pairs or in small groups and exchange their views and answers. They 
also discuss, what they can do in their work, interactions and communication with children 
to promote gender equality. What are the main findings? What are the similarities and 
differences in working with children? 
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3) Step 3 (30 minutes) 

To conclude, there should be a discussion with all participants. The small groups from step 
2 report on their exchanges and discuss on what can be done to promote gender equality, 
caring roles and activities as universal in their work with children. 

Aims of the method 

The aim of the method is to reflect on early childhood educators’ own gender biases and to 
reflect how these gender biases can influence their work, interactions and communications 
with children. In the second step the participants think about how to improve the way of 
work towards gender equality so that children are not limited by gendered roles, stereotypes 
and expectations.  

Content-wise specifications 

The method enables the participants to open up the gender sensitive perspective by self-
reflection (answering the list of questions). The list of questions should not be understood 
as a way of criticizing one’s work, but as a way to reflect on one’s work and to see, what 
childhood educators already do and what can be improved in their work to promote gender 
equality and care activities as universal and not related to gender. 

Variations 

If the group is big (20 and more participants), instead of work in pairs it might be better to 
work in smaller group (4 - 6 people).  

Aftermath 

Afterwards the participants can do the review of the toys, books, images and materials they 
use with children, in order to check if these material promote gender equality and non-
stereotypical images or the opposite.  
 
It is important to offer a wide range of toys, books, materials, games and images that 
expose children to gender equality. For example, early childhood educators may choose 
the activities and games that show men*/boys* in caring roles and girls*/women* in 
traditionally masculinized roles, such as firefighters, police officers, etc.  

Sources of the method 

The method Self-reflection through the gender lens was prepared in the ECAROM project. 

Further reading 

No limitations. Breaking down gender stereotypes in the early years. A guide for early years 
educators von Women’s Health East, 2017, available at: https://whe.org.au/what-we-
do/gender-equity-for-health-outcomes/no-limitations-gender-stereotypes-early-years/;  
 
Gender-Responsive Pedagogy in Early Childhood Education – A Toolkit for Teachers and 
School Leaders by Forum for African Women Educationalists (FAWE) and VVOB, 2019, 
available at: https://www.issa.nl/content/grp4ece-toolkit-gender-responsive-pedagogy-
early-childhood-education-toolkit-teachers-and;  

 

Reading Aloud 
 

Topics of the method 

Caring Masculinities 
Gender equality 

Target group 

Children aged (age 0-6) 

https://whe.org.au/what-we-do/gender-equity-for-health-outcomes/no-limitations-gender-stereotypes-early-years/
https://whe.org.au/what-we-do/gender-equity-for-health-outcomes/no-limitations-gender-stereotypes-early-years/
https://www.issa.nl/content/grp4ece-toolkit-gender-responsive-pedagogy-early-childhood-education-toolkit-teachers-and
https://www.issa.nl/content/grp4ece-toolkit-gender-responsive-pedagogy-early-childhood-education-toolkit-teachers-and
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This method of deconstructing gender stereotypes can be used by educators, 
pedagogues and teachers, as well as by parents after training in its use. 

Number of participants 

Up to 25/27 participants  
The ideal number of participants is a section/class group.  

Situation  

The implementation of this method does not require major organisational 
prescriptions. Reading aloud only requires the creation of a setting in which the 
children can concentrate. The choice of illustrated books to be used for this method 
is at the discretion of the adult who undertakes this activity and should depict 
characters that reflect the anti-stereotype of gender and masculinity. 

Framework 

Necessary material  
Conscious choice of books 

Preparation 

The choice of stories which are going to be read aloud must be prepared. 

Time 

The duration of the method depends on the length of the story. 

Room 

A section of a hall, a classroom, or a setting where those who attend may be 
comfortable with listening is sufficient for this method. 

Instructions and step by step description 

Training in the use of the read aloud method for the promotion of a gender-sensitive 
image in boys* and girls* includes two levels of competences: 
 

1) Knowledge of the developmental stages in which the process of building 
gender identity in boys* and girls* takes place. 

 
2) Ability to read aloud respecting certain criteria such as: Use of a tone of voice 

that isn’t always monotonous but varies (higher or lower) in line with certain 
narrative moments that want to be highlighted. Use of a variable rhythm in 
the reading (slow, fast), and also the use of a different vocal timbre (e.g. do 
different voices depending on the text and characters that are significant for 
the set objective). 

Aims of the method 

Reading, especially early reading, is indicated as one of the key agents in building 
awareness and socialising gender roles in different cultural contexts. 
In this context, the attempt to link mind, brain and education represents for many 
educators and researchers in different fields an important research effort with 
results, which are expected to be very interesting. The construction of didactic-
educational paths centred on reading aloud therefore assumes a central role, 
particularly if these are interpreted as experiences that support the individual's 
learning and growth process. Working on the different aspects of verbal language 
represents here a sort of keystone for the construction and development of shared 
worlds typical of linguistic abilities. Moreover, a not secondary effect of the practices 
of reading aloud by significant adults to young children is represented by a positive 
fallout in socio-emotional development. These practices, in fact, involve the subjects 
of the action in a shared and finalised experience, which allows an expression and 
socialisation of different points of view on the object of the narration. 
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Content-wise specifications 

Research conducted in Italy (Szpunar, Sposetti, Marini, 2017) has shown that the 
representation of girls* and women* in children’s textbooks is less stereotypical, 
while very little has changed for the representation of boys* and men*. The depiction 
of father figures has certainly seen a significant increase. In any case, fathers are 
often presented as isolated and unique protagonists, but male figures in general are 
rarely depicted performing activities that are considered typically female (e.g. 
housework or childcare). 
 
Through the choice of appropriate textbooks and the use of the read aloud method 
in the earliest years of a boy’*s life, a gender-sensitive activity on the promotion of 
Caring Masculinities could be organised. The technique of reading aloud has the 
peculiarity of acting on the child’s cognitive processes, accompanying him/her in 
his/her process of construction of gender imagery (slow pace of the narration or use 
of a different tone to highlight the parts that concern the non-stereotypical 
characteristics of a male character). 

Variations 

The method remains the same, except for the use of narrative tools and stories 
which are different (less complex or more complex) on the basis of the target. 

Sources of the method 

The study on the relationship between reading aloud and the promotion of non-
stereotypical gender patterns in early childhood was conducted by Giordana 
Spuznar and Patrizia Sposetti (university of Rome and Sara Marini (SCOSSE 
Association). 
 
Spuznar G., Sposetti P., Marini S. (2017). "Reading aloud and gender stereotypes 
in early childhood. Reflections on an educational experience". Lifelong Lifewide 
Lifelearning (13)29: 13-30. 
https://www.researchgate.net/publication/318588983_Lettura_ad_alta_voce_e_ste
reotipi_di_genere_nella_prima_infanzia_Riflessioni_su_un'esperienza_educativa_
Reading_aloud_and_gender_stereotypes_in_early_childhood_Reflections_on_an_
educational_experience 

Further reading 

https://www.readaloud.org/  

 

Who wears what? 
 

Topics of the method 

Gender influence on the choice and evaluation of clothes 

Target group 

Children from the age of 4 

Number of participants 

6 - 20 participants 

Situation  

The method can be used in any situation. 

Framework 

Necessary material  

ECaRoM worksheets for the method in the corresponding number of participating children  
Corresponding number of scissors 

https://www.researchgate.net/publication/318588983_Lettura_ad_alta_voce_e_stereotipi_di_genere_nella_prima_infanzia_Riflessioni_su_un'esperienza_educativa_Reading_aloud_and_gender_stereotypes_in_early_childhood_Reflections_on_an_educational_experience
https://www.researchgate.net/publication/318588983_Lettura_ad_alta_voce_e_stereotipi_di_genere_nella_prima_infanzia_Riflessioni_su_un'esperienza_educativa_Reading_aloud_and_gender_stereotypes_in_early_childhood_Reflections_on_an_educational_experience
https://www.researchgate.net/publication/318588983_Lettura_ad_alta_voce_e_stereotipi_di_genere_nella_prima_infanzia_Riflessioni_su_un'esperienza_educativa_Reading_aloud_and_gender_stereotypes_in_early_childhood_Reflections_on_an_educational_experience
https://www.researchgate.net/publication/318588983_Lettura_ad_alta_voce_e_stereotipi_di_genere_nella_prima_infanzia_Riflessioni_su_un'esperienza_educativa_Reading_aloud_and_gender_stereotypes_in_early_childhood_Reflections_on_an_educational_experience
https://www.readaloud.org/
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Preparation 

Printing the ECaRoM worksheets 

Time 

30 minutes 

Room 

A room with enough space and preferably tables where the children can cut out. 

Instructions and step by step description 

1) Part 1: Cut out + colour in 
Have the children cut out the person and the clothes. 
Then they can put together a person that they like best. If the worksheet is in black and 
white, the person and the clothes can also be coloured in. 
 

2) Part 2: Names for the persons + discussion 
Let the children name the persons. Ask them if the person has a female name, a male 
name or a name that can be assigned to neither or both genders. 
Now ask them if the person can wear clothes that do not correspond to their gender, e.g. 
a girl* wears jeans and a boy* wears a skirt. Alternatively, ask if the children’s persons 
could also have a different name that would indicate a different gender. Would that work? 
If not, why not? 
 
Further questions for discussion: 
Who tells one what to wear? 
How about if everyone can wear what they like and not get comments for it? 

Aims of the method 

The method aims to show the gendering of clothes. From an early age, children learn 
which clothes and colours suit which gender. Accordingly, this mechanism should be 
made clear and the children should be shown that they can wear what suits them. 

Content-wise specifications 

Gender stereotypes are the basis for the division of caring activities. These are illustrated 
by the method using the example of clothes. 

Aftermath 

Building on this method, the distribution of caring could be addressed e.g. with another 
method from the ECaRoM project. 

Comments, experiences, tips, risks  

Non-gendered names should also be mentioned (e.g. Jascha, Kim, Noah or Renèe) to 
make it clear that there are not only two genders. 

Sources of the method 

Developed from Daniel Holtermann for the ECaRoM project. 
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Caring Masculinities 
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Real Men 
 

Topics of the method 

Conceptions, ideals and realities of masculinities and gender stereotypes 

Target group  

12 years and more 
Teachers, trainers, educators, counsellors – everybody working with boys*. 

Number of participants 

5 - 20 participants 

Situation  

The method is particularly suitable as an introduction to self-reflection on the topic of 
gender stereotypes and hegemonic masculinity. The participants come into contact with 
their own gender stereotypes through a simple and quick method, at the same time break 
down these stereotypes and create a new access to gender-sensitive and gender-
reflective thinking.  
The method is particularly suitable and popular as an opener. 

Framework 

Necessary material  

Paper and pens for all participants 

Preparation 

No preparation necessary. 

Time 

15 - 40 minutes (depending on the size of the group) 

Room 

No spatial requirements are necessary for the method. 

Instructions and step by step description 

1) Preparation 
Hand out sheets of paper and pens to each participant. Ask them to number the two sides 
of the paper with 1 (front side) and 2 (back side). 
 

2) Writing about “men* in general” 
Ask the participants to think about societal ideas about and expectations of men* and to 
write them down on page 1. Give them 5 minutes to do this. 
“How do we picture men* in general? What does the society think about men*? What is 
the dominant concept of masculinity? Which characteristics are typical for this concept? 
Please describe this on the first page.” 
 

3) Writing about a man* I like  
Ask the participants to think about a male person they like and to describe this person on 
page 2. Give them again 5 minutes to do this. 
“Now, please think of a male person from your group of friends, or your family, or from 
work, or anywhere else that you like very much. Please describe on page 2 why you like 
him.” 
 

4) Reading each other’s ideas  
Ask the participants to take their paper and form a ball and throw it around to someone 
who wants to catch it and read it. This way, participants read each other’s ideas. Repeat 
throwing several times (it’s fun) 
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5) Forming groups of two and talking about masculinity concepts  
Ask the participants to now find a partner (ideally someone they do not know very well) 
and talk about the following questions: 

• Are the characteristics we listed on page 1 the same that we listed on page 2? 

• Where are they similar, where do they differ? 

• What can it mean when they are different? 
 

6) Plenary discussion  
Ask participants to share what they have learned from writing, reading and discussing their 
ideas about “men* in general” and “a man* I like”. During the discussion, you could talk 
about: 

• “Typical” vs. “real life” masculinities (embodying societal concepts, costs to men* 
of attempting to strictly adhere to dominant expectations of masculine ideology). 

• Changing ideas of masculinities over time and differences in different societies. 

• Hegemonic masculinity vs. devalued forms of masculinities (masculinity that is most 
dominant at any given time, few men* are able to live up to the ideal). 

• Diversity within masculinities (e.g. in relation to social class, age, family status, 
ethnic identity, immigration status). 

• Caring Masculinities (self-concepts & societal structures that make it 
possible/impossible for men* to embrace and enact values of care in their private 
and working lives). 

• Masculinities and vulnerability. 
 
This method should always finish with reflecting on what the people experienced and how 
they felt about it. You can use the following questions to start a reflection: 

• What do you think of the result? 

• What was surprising/ not surprising for you? 

• Why do the two side differ so much/why not? 

• What do you think that makes with boys*/men*? 

• What would you change if you could? 

Aims of the method 

Participants gain an understanding of the diversity of masculinities. 
Participants reflect on the work it takes to perform and embody gender stereotypes. 
Participants reflect on the characteristics of a hegemonic form of masculinity and how it 
can change. Participants reflect about characteristics they like about the men* they know 
(side 2). Usually these aspects are relational, emotional and personal parts. Caring 
Masculinities becomes evident with time. Message: ̀ Real Men` are usually men* who care 
for others. 

Content-wise specifications 

During the use of the method “Real Men”, stereotypes and ideals of masculinities are 
discussed and reflected. By reflecting hegemony and stereotypes, the diversity of 
masculinities and the importance of men* doing care activities is made visible. For the 
participants it becomes visible to what extent traditional and stereotypical ways of 
masculinity contradict individuals’ interests and how and why they are a subject to change. 
Caring Masculinities becomes evident through the participants self-reflection about 
characteristics they like about the men* they know. `Real Men` are usually men* who care 
for others, oneself, the environment, etc. 
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Variations 

The method can be modified depending on the available time and the number of 
participants. Both the time for self-reflection, how often the paper balls are thrown back 
and forth and the time for discussions can be varied. With this method you can go very 
well into depth of the topic of gender stereotypes, masculinities and Caring Masculinities, 
or you use it as a teaser / introduction for self-reflection. 

Aftermath 

Some methods about self-reflection. 

Sources of the method 

Boys in Care, which used a variation of an idea from: Bissuti, Romeo/Wölfl, Georg (2011): 
“Stark aber wie? Methodensammlung und Arbeitsunterlagen zur Jungenarbeit mit dem 
Schwerpunkt Gewaltprävent ion, Bundesministerium für Unterricht, Kunst und Kultur 
(Abteilung GM/Gender und Schule), Vienna, 2nd Edition”  
http://www.eduhi.at/dl/starkaberwiebroschre2011inte.pdf 

 

Narrative box 
 

Topics of the method 
Caring Masculinities 
Gender equality 
Target group 
Suitable for all ages. In this specific case, the storytelling is aimed at boys* and girls* aged 
between 2 and 6 years. It can also be used in trainings, meetings, aimed at families, 
educators and teachers. 
Number of participants 
Up to 25 - 27 children 
The ideal number of participants is a section / class group.  
Situation  
The ideal situation is one of readiness to listen to the narrative and possible dialogue and 
exchange at the end of the story. 
Framework 

Necessary material 
The story used is called “Tito lupotti” (ed. Giralangolo). 
Tito Lupotti is the story of the son of a wolf who wants to become a florist, but this choice 
goes against the rules of his father “Mr. Lupotti”, since he wants his son to follow in his 
footsteps and become a hunter. Mr. Lupotti will try in every way to change his son's mind, 
devising strategies that will prove unsuccessful, since Tito wants to be a florist. 
 
To make the container / narrative box for the story: a medium-sized box (for example a 
shoe box or another one you can find at home); fabric scraps to cover the box; the 
characters were made as follows:  

• Tito Lupotti - with a small wool pompom  

• Papa Lupotti - with some stiff felt 

• The rabbit - is a pine bark 
The rest of the materials to support the story is commonly used or made with recycled 
materials. E.g., for the essences of flowers natural colours (aniline) and water were used. 
Preparation 
If no experience with a narrative box has been made yet, the following preparatory steps 
are important: Reading of the illustrated book; selection of the key concepts and the 

http://www.eduhi.at/dl/starkaberwiebroschre2011inte.pdf
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message that you want to convey or on which you want to start a dialogue with the 
participants; selection of materials; construction of the box, characters and objects useful 
for the narrative. 
Time 
The time required for the preparation of a narrative box, having already thought and found 
the material, is about 2 hours. 
For telling the story, the time depends on the narrative (about 10 - 15 minutes). 
Room 
A classroom, a section of a classroom (e.g. reading corner) or a place where the children 
can sit comfortably is well suited for this method. 
Instructions and step by step description 
The narrator stands behind the box looking at the listeners, asking for attention and a 
predisposition to listen. The box is opened, the title of the story is announced and the story 
begins. The story is narrated by taking objects and characters out of the box, and the 
important points are raised by looking at the listeners. Between one scene and another, it 
is useful to take a few seconds of pause. At the end of the narration, put the materials back 
in the box, farewell the characters, and when they are finished, say “bye bye story”. At this 
point you wait for a few seconds and then you start a dialogue. 
Aims of the method 
This narrative technique allows to elicit strong emotions through the display of characters, 
places, events, key moments of the story. Using a box from which to extract, with non-
random times and ways, objects and characters, which will then be placed again, has a 
double value. On the one hand it allows to create magical moments that can be ritually 
repeated and hardly lose their evocative power, on the other hand it perfectly represents 
the idea of containment. It contains real emotions to keep in order objects and materials 
that, protected as something precious, treated with care and attention, acquire an added 
value. 
Content-wise specifications 

The use of the story box has a great impact in opening up education to a gender perspective 
and specifically to Caring Masculinities. The story of “Tito Lupotti” lends itself well to the 
questioning of gender stereotypes, in particular of hegemonic masculinity as the only 
accepted canon for males, proposing a different narrative on the meaning of the concept of 
masculinity. The story was chosen because within it is possible to identify a series of 
elements that refer to Caring Masculinities and gender equality: Father and son 
relationship; generational negotiation on the concept of masculinity; relationship between 
masculinity and care; the interest in flowers is part of the concept of care for the 
environment that is often rejected by men*, since it is seen as unmanly to love flowers. 
 
The positive impact is due to several reasons: 
1) Simplicity and replicability in the implementation: materials can be produced with 
recyclable items and therefore can be found easily.  
2) It allows work on the creative dimension of boys* and girls*, promoting the development 
of symbolic skills. This includes the promotion of the relationship between masculinity and 
care. 
3) It can be used not only by educators and parents, but also in peer-to-peer work, where 
older children reproduce the narrative box with younger ones. 
4) It can also be useful to use the narrative box, in which stories centered on Caring 
Masculinities are reproduced by men (educators, fathers, grandparents, brothers, etc.) so 



   

25 

 

 

 

as to allow, through an approach to this activity that in itself represents a “caring model” of 
relationship, to intensify the incidence of the objective. 
 
The element of Caring Masculinities emerges already from the choice of the story “Tito 
Lupotti” and the main character of the wolf. In tradition, the wolf is associated with 
aggression. In the contemporary imaginary among the stereotyped expectations about 
gender since childhood, boys* are told to be strong as a wolf. Using such a figure to 
deconstruct a model of “toxic masculinity” in favour of one that is instead characterized by 
a propensity to choose a profession that implies an interest in flowers and nature (care for 
the environment), is in line with the objectives of an education from early childhood that is 
attentive to the issues of a non-stereotypical masculine identity. 
Variations  
The narrative / story has not been changed. The method respects the salient points of the 
book and the moral attached to it. 
However, in the implementation, the choice of objects and the way of narrating, there is 
plenty of room for independent variations. 
Aftermath 
This method allows for direct input through animated narration. These cues can then be 
used to relaunch a discussion on the subject, or the listeners themselves can make 
considerations. The educator needs to be ready to seize them and relaunch an exchange 
that is functional to the intentions of the method. In this case, it is necessary to deal with 
masculinities in the roles of care or even to talk about the freedom of others according to 
the theory of respect.  
Comments, experiences, tips, risks  
Tips: 
During the narration, the educator needs to avoid making Mr. Lupotti become a victim (by 
using superfluous words, tone of voice, expressions). 
 
Experience: 
The story of Tito Lupotti was told to a section group of 15 boys* and girls* (7 girls* and 8 
boys*) aged between 3 and 6 years. During the story the attention was high, in the moments 
of humour present in the story have torn some laughter, but immediately after the 
concentration returned on the story of the little wolf and his father. At the end of the story, 
the boys* and girls* asked each other the question: Can a wolf be a florist? After letting 
them discuss, the question was raised: Could Tito have been a dancer? From here, the 
answers and the dialogue with the children made it possible to have an open discussion, 
dealing with some gender issues: Caring Masculinities, gender stereotypes, acceptance of 
diversity, freedom of others if they do not harm others. It could happen that the listening 
group does not initiate a dialogue, in which case it is up to the adult to relaunch points of 
reflection. 
Sources of the method 
The idea for the story box came from an English teacher, Helen Bromley. It started with a 
game of activity in a small world set up in her classroom, based on a book they were working 
on at the time. The children had the opportunity to go back to it during their breaks and play 
in it as much as they wanted.  
What the teacher noticed was that the pupils came in with so many ideas that it actually 
exceeded her expectations and she got to know how much knowledge the children had 
about other things, of which she was not aware. This participatory methodology based on 
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transformative learning with children is very common in Tuscany early childhood education 
and care services. 
Further reading 
https://uk.sagepub.com/sites/default/files/upm-assets/9851_book_item_9851.pdf 
https://www.crayolateachers.ca/lesson/my-story-box-personal-history-colour-texture/  
https://storyboxlibrary.com.au/  

 

Song about friendship 
 

Topics of the method 
Friendship 
Care-activities 

Target group 
Children in kindergarten (age 3 - 6) 
The song can also be used for working with older children. For this target group we refer to 
the “Lessonplan English”, which includes the song and an age-appropriate content-related 
discussion of the topic of friendship adapted to the learning situation in primary schools. 

Number of participants 
There is no minimum and maximum number of participants. 

Situation  
The song can be used in any situation. Learning the song requires concentration from the 
children, as they have to remember both the lyrics and the melody. If the children already 
know the song, they need less concentration and it can be a fun exercise. The song can be 
sung for fun or used as an introduction for exploring the topic of friendship and caring for 
each other. 

Framework 

Necessary material 

Accompanying instrument or Computer with speakers, for playing the music  

Preparation 

The educator should already know the song and have aimed for initial reflections on the 
topic of friendship.  

Time 

Learning the song: 20 minutes 
Learning the choreography: 10 minutes 
Singing the song: 2 minutes 
Reflecting on friendship: 30 minutes  

Room 

Any room (e.g. classroom) is suitable for this method, but it’s also possible to do this method 
outside in the garden. 

Instructions and step by step description 

1) Step1: 
Listen to the song and learn the lyrics and the melody. (For the leadsheet have a look at 
the appendix) 
 

2) Step 2: 
Learn the movements to the song (better understanding through physical movement). Each 
care-activity can be presented with a movement:  

• Comfort: hugging each other, or one self as a symbol 

• Play: moving hands as if playing with little dolls, lego, etc. 

https://uk.sagepub.com/sites/default/files/upm-assets/9851_book_item_9851.pdf
https://www.crayolateachers.ca/lesson/my-story-box-personal-history-colour-texture/
https://storyboxlibrary.com.au/
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• Help: extend both hands forward helpfully 

• Listen: put your hand behind your ear 

• Share: Pretending to break something in half with your hands (like a sandwich) 
 

3) Step 3: 
Reflect and discuss upon the topics of living with others in a community (like a kindergarten 
class), relations to other children and observe your own behaviour. The educator can 
discuss the following reflection questions with the children: 

• Do you think that Alex is a good friend? 

• What do you like doing with your friends? 

• What do you like about your friends? 

• Do boys* and girls* have different friendships? Why? 

• Who listens to you when you are sad? Who comforts you? 

• Do you listen to other people when they feel sad? Do you comfort others? 

Aims of the method 

With the help of Alex from the Song “Alex is my friend” children can learn about friendship 
and the qualities, advantages and important features of a pleasant relationship with others. 
Children are led to reflect upon their own friendships and their relationships to others. They 
are presented with an opportunity to discover what they consider important in their 
connections to others and how positive social interactions can help them overcome 
struggles and difficult situations. 

Content-wise specifications 

Men* and women* are raised to follow different gender stereotypes and behaviours from 
an early age on. These stereotypes also lead to boys* being granted less or little room for 
their emotions. This means that for example boys* learn to suppress sensitive and caring 
aspects in their friendships and relationships. The concept of Caring Masculinities aims to 
move away from this gender stereotypical image of men* being only strong and tough 
towards a caring and more active member of society.  
Children are invited to reflect upon their feelings and to understand what makes their 
relationships with others valuable and important. This applies equally to working with boys* 
and all other children. 
There is a strong emphasis on the lack of equality in what is expected from boys*/men* and 
girls*/women* and how they are limited in their life choices. This will relate to the children's 
sense of justice but also teach them about the possibility of change. 

Variations 

The song forms the basis. All other activities, such as the choreography or the choice of 
reflection questions, are up to the educator. 
The name “Alex” was chosen for this song because it can serve as a gender-neutral name 
or for girls* or boys*. The song wants to emphasise the necessity of caring about each other 
and being attentive to each other's needs in a friendship, especially among boys*. For this 
reason, the pronoun “he” was chosen for Alex. The song can also be used in an introduction 
to the topic of non-binary children and serve as a point of identification for non-binary 
children. A possible variation of the song could be to take out one verse and sing it several 
times, each time choosing a different name from the children in the kindergarten group. 
 
Together with the children, new care activities that are important in a friendship can be 
sought. These can then be incorporated into the song in additional verses. 
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For children over the age of six years or the context of primary school there is a “Lessonplan 
English”, which includes an English version of the song “Alex is my friend” and an age-
appropriate content-related discussion of the topic of friendship adapted to the learning 
situation in primary schools. 

Aftermath 

After learning the song and discussing the topic of friendship, which requires concentration 
from the children, a break should be taken before using another ECaRoM-method (e.g.: 
“Memory game” or “When I am grown up”). 
Attention should be paid to gender stereotypical behaviour and situations. If such behaviour 
is noted, it should be reflected and discussed with the children. 

Comments, experiences, tips, risks 

Risks: 
The topic of Caring Masculinities might raise questions on the children's side which the 
educators should be prepared to answer. For this reason, some background information is 
collected in the Lesson plan - English to help the educator feel comfortable with the subject. 
 
Tips:  
For more information about the topic of gender stereotypes among children and Caring 
Masculinities have a look at the ECaRoM lesson plan for the English class or the handout 
for the implementation of the song in kindergartens. There you will find a short summary 
with factual information about the topics. 

Sources of the method 

The song was written by Veronika Suppan and Lisa Wagner (Institut für Männer- und 
Geschlechterforschung) for the project “Early Care and the Role of Men”. 

Further reading 

Klischeefrei Methodenset M14: https://www.klischee-frei.de/de/klischeefrei_101987.php 
Boys in Care Toolkit: https://www.boys-in-care.eu/tools 

 

Lesson plans 
 

Topics of the method 
Caring Masculinities 

Target group 
Children in primary school (ages 6 - 10) 

Number of participants 
10-20 children 
Can be done with a whole school class, no matter what size. 

Situation  
No specific requirements 

Framework 

Necessary material 

EcaRoM lesson plans, which can be downloaded free of charge from the ECaRoM website 
(www.ecarom.eu). 

Preparation 

Read through entire lesson plan. Print the necessary handouts and images for some of 
the activities. Alternatively, some of the things can be shown on interactive 
blackboard/projector. 

Time 

1 - 2h per lesson plan 

https://www.klischee-frei.de/de/klischeefrei_101987.php
https://www.boys-in-care.eu/tools
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Room 

Any room big enough for the participants to comfortably sit is good. In a classroom, 
children can stay in the seating arrangement, or you can do a sitting circle or arrange into 
small groups depending on the lesson plan. 

Instructions and step by step description 

Each lesson plan comes with a step-by-step description of the activity, including 
information on group size and age of the children. Further materials like handouts are 
included in the lesson plan. 

Aims of the method 

The children will learn about paid and unpaid care tasks/jobs. 
The children will learn about gender roles and how men*/women* are expected to behave 
differently in society. 
The children will be given tools to question the status quo and learn that they are allowed 
to act outside gender norms. 

Content-wise specifications 

The topic of Caring Masculinities is incorporated into a regular school lesson. Images and 
examples from Caring Masculinities are used in different subjects to provide the children 
with a more nuanced and prejudice-free representation of men*. These less traditional 
images include men* performing care activities, household chores, talking about feelings, 
etc. 
Children are invited to reflect about their own lives and social connections with a focus on 
care activities, e.g. their own friendships, relationships with male vs. female relatives and 
caregivers, etc.  
There is a strong emphasis on the lack of equality in what is expected from boys*/men* 
and girls*/women* and how they are limited in their life choices. This will relate to the 
children's sense of justice but also teach them about the possibility of change. 

Variations  

The lesson plans include variations for younger (6-7 years) and older children (8-10 years). 

Aftermath 

The lesson plans can be used one after another and will widen the children's perspective 
on the concepts of masculinities. 

Comments, experiences, tips, risks 

The topics of the lesson plans might raise a lot of questions on the children's side which 
the educators should be prepared to answer. For this reason, some background 
information is included in each lesson plan to help the teacher feel comfortable with the 
subject. 

Sources of the method 

The lesson plans were developed by Veronika Suppan, Elli Scambor and Lisa Wagner 
(Verein für Männer- und Geschlechterthemen) and Katharina Vitt, Daniel Holterman and 
Tobias Häußler (Dissens e.V.) for the project “Early Care and the Role of Men”. 

Further reading 

Klischeefrei Methodenset M14: https://www.klischee-frei.de/de/klischeefrei_101987.php 
Boys in Care Toolkit: https://www.boys-in-care.eu/tools 

 
 
 
 
 

https://www.klischee-frei.de/de/klischeefrei_101987.php
https://www.boys-in-care.eu/tools
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Story: Men* care! 
 

Topics of the method 

Men* doing paid and unpaid care-activities 

Target group 

Children in kindergarten (age 3-6) 
The story can also be used for working with older children. For target group of 6- to 10-
year-old children we refer to the “Lessonplan”, which includes the story and an age-
appropriate discussion of the topic of care jobs adapted to the learning situation in primary 
schools. 

Number of participants 

Any number of participants works 

Situation  

The story can be used in quiet moment, when stories are read aloud. It can also be used 
as an introduction for exploring the topic of professions, paid an unpaid care-work or care-
activities. 

Framework 

Necessary material  

EcaRoM story “Men* care!” in printed or projectable version. 

Preparation 

The educator should already know the story and have aimed for initial reflections on the 
topic of men* and women* doing paid and unpaid care-work. In addition, it would be useful 
for educators to familiarise themselves with the different care-professions and their fields 
of activity. 

Time 

20 - 60 minutes 

Room 

A classroom, a section of a classroom (e.g. reading corner) or a place where the children 
can sit comfortably is well suited for this method. 

Instructions and step by step description 

1) Step 1: Introduction to the story 
The educator asks the children which jobs they already know and if they know anybody 
who works in this job. 
 

2) Step 2: Reading the story 
The educator reads the story to the children. The images can either be shown to the 
children by holding up the printed story or by projecting them onto a wall/smartboard. 
 

3) Step 3: Talking about observations. 
The educator takes different pictures from the story and shows it to the children and asks 
children to verbalise: 

• What is happening in the picture? 

• What do the people in the picture do? 

• What do they all have in common? (Answer: all of them are men*) 
 

4) Step 4: Learning about different care-professions.  
The educator shows the pictures and asks what kind of care-professions the children can 
see. For example: What do the adults do in these jobs? What does a caregiver (nurse, 
kindergarten teacher, geriatric nurse, gardener, speech therapist, massage therapist, 
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therapist, paramedic) do? Which tasks, that are no jobs, are also mentioned in the book? 
What do all of these tasks have in common? Who does them? What are you good at, that 
is important in a care job? 

Aims of the method 

The children will learn about paid and unpaid care activities/jobs. 
The children will learn about gender roles and how they affect which professions 
men*/women* choose or not choose. 
The children will be given tools to question the status quo and learn that they are allowed 
to act outside gender norms. 

Content-wise specifications 

Images and examples from Caring Masculinities are used in a verbal and pictorial 
presentation to provide the children with a more nuanced and prejudice-free representation 
of men*. These less traditional images include men* performing care activities, household 
chores, and paid care-work. 
Children are invited to reflect about their own lives and social connections with a focus on 
care activities.  
There is a strong emphasis on the lack of equality in what is expected from boys*/men* and 
girls*/women* and how they are limited in their profession choices. This will relate to the 
children's sense of justice but also teach them about the possibility of change. 

Variations 

The story forms the basis. All other activities, such as the discussion or the choice of 
reflection questions, are up to the educator. 
For children over the age of six years or the context of primary school there is a 
“Lessonplan”, which includes the story and an age-appropriate content-related discussion 
on the topic of care-professions adapted to the learning situation in primary schools. 

Aftermath 

A fun activity after hearing the story could be the ECaRoM-method “Memory game - 
professions” or “Memory game - care”. 
Attention should be paid to gender stereotypical behaviour and situations. If such behaviour 
is noted, it should be reflected and discussed with the children. 

Comments, experiences, tips, risks 

The topic of who works in care-professions might raise a lot of questions on the children's 
side, which the educators should be prepared to answer. For more information about the 
topic of gender stereotypes among children and Caring Masculinities have a look at the 
ECaRoM lesson plan. There you will find a short summary with factual information about 
the topics 

Sources of the method 

The story was developed by Veronika Suppan, Elli Scambor and Lisa Wagner (Institut für 
Männer- und Geschlechterforschung) for the project “Early Care and the Role of Men”. It 
was inspired by the book “Big Boys Cry” by Jonty Howley. 

Further reading 

Klischeefrei Methodenset M14: https://www.klischee-frei.de/de/klischeefrei_101987.php 
Boys in Care Toolkit: https://www.boys-in-care.eu/tools 

 
 
 
 
 

https://www.klischee-frei.de/de/klischeefrei_101987.php
https://www.boys-in-care.eu/tools
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Superheroes 
 

Topics of the method 

The qualities of superheroes: being caring, protective and helpful (rather than aggressive 
and purely destructive) 

Target group 

Children aged 3 to 6 years. 

Number of participants 

Up to 25 participants (depending on the size of the kindergarten room) 

Situation  

The method can be used at any time of the day.  

Framework 

Necessary material  

The children need pieces of fabrics to create their own costumes. Also other already made 
costumes are appropriate (for example: firefighter, rescuer, doctor, nurse but also 
Superman, Batman, Riddler, Catwoman). It is also possible that the children have the 
option of just wearing a cape or something similar. 

Preparation 

No preparations in advance are needed. A day in advance it can be encouraged that 
children bring any of their superhero costumes from home to kindergarten / school, if they 
have any. The only important issue is to have a focus in discussion with children on caring, 
empathic, helpful, protective qualities of the superheroes.  

Time 

45 - 60 minutes (but could last much longer) 

Room 

The method requires a room with table (full of clothes, costumes, pieces of fabrics). There 
can be chairs for children to sit after they are dressed up, but it is not necessary. 

Instructions and step by step description 

1) Step 1 
Which superheroes are you familiar with? Why are they superheroes at all? What powers, 
talents and characteristics do they have? 
You are invited to take a look at some examples in the Appendix to this method.  
 

2) Step 2 
Who else are superheroes? Perhaps firefighters, police officers, rescuers, doctors? Discuss 
their characteristics and talents (taking care of other people in troubles, being helpful, 
emphatic, protect people, cure people, saving people’s lives etc.).  
 

3) Step 3 
Encourage children to dress up or to create their superhero costumes. 
 

4) Step 4 
While playing with their superhero costumes, pay attention to their behavior (if they are 
acting more aggressive, less creative than usual etc. or not). It is important to put all the 
caring, protective, helpful, empathic superhero characteristics and talents forward. 
 
 
 

5) Step 5 
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Later on, the focus should be changed to children and their characteristics, talents. Ask 
participants “What characteristics and talents do you have?” Encourage them to think about 
their own skills and qualities.   
 

6) Step 6 
Finally, it is suggested to discuss the following questions with the children: 

• Did you know that superheroes have so many different characteristics, talents? 

• Which characteristics, talents from your superhero did you like most? Why?  

Aims of the method 

The children will receive the message about the caring, protective, helpful, empathic 
superhero characteristics and that they are not only aggressive or destructive. The focus 
will change, thus also the perspective for them will change. 

Content-wise specifications 

The content of the method focusses on caring, protective, helpful and empathic superhero 
characteristics. The gender sensitive perspective is addressed by changing the focus on 
the superhero characteristics.  

Variations 

The participants might create their own costumes in pairs or in smaller groups together. 
The number of costumes can be increased to expand the range. 

Aftermath 

The children can add new superpowers to their superheroes or change their appearance. 
Ideally, next step would be to work more with parents around gender and their attitudes.   

Comments, experiences, tips, risks 

The educator should pay attention to the diversity in the group and enable the space for 
equality. 

Sources of the method 

Handbook “Gender equal play in early learning and childcare” (page 19), available at: 
https://hub.careinspectorate.com/how-we-support-improvement/care-inspectorate-
programmes-and-publications/gender-equal-play-in-early-learning-and-childcare/ 
 
The method was adapted by ECAROM team members from the Peace Institute, Slovenia.  
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Care Activities 
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Opinion Barometer about Care and Housework  
 

Topics of the method 

Understanding that care responsibilities must be shared in a family  
Gender stereotypes in relation with care- and household-activities 
Different roles in a family 

Target group 

Children in primary school (8 to 10 years old) 

Number of participants 

Up to 25 participants 

Situation 

No specific requirements 

Framework 

Necessary material 

Paper sheets 150/50 cm: “yes/I agree” and “no I disagree” 
Markers in various colours 

Preparation 

It is necessary to prepare a number of statements on separate sheets of paper in advance. 
The 
statements can be as follows: 

• Dish washing is a task for men* and women*. 

• Repairing the car is something that women* can do. 

• A father should spend as much time for domestic work as a mother does. 

• Spending time with children is as important for a father than spending time for 

earning money. 

• All family members should be involved equality when an important decision has to 

be made (e.g. flat relocating). 

• A father should take care for the child when the child is sick. 

Time 

15 - 45 minutes 

Room 

The space must be large enough for the children to move well and freely along the 
spectrum between “approval” and “disapproval”. The classroom, the gym, the hallway or 
the garden are suitable for this. 

Instructions and step by step description 

1) Introduction 
The educator makes an introduction about what “family” can mean. He*she explains that 
there are different types of families: two or more parents taking care of a family, one parent 
who takes care alone of the children, same sex parents, grandparents living in same 
household etc. It should be pointed out, that family members are related with each another 
and take care for one another. Care in the family is related to some duties that are shared 
sometimes fair, sometimes not so much. 
 

2) Explanation 
The educator explains the course of the method. He/She will read some statements and 
the participants show their opinion by positioning them on the spectrum of approval and 
rejection (between the two signs). Furthermore, each participant voices his/her opinion. 
This leads to an exchange of different opinions.  
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The educator should point out that it is not a matter of “right” or “wrong” but of reflecting 
on and justifying one's position. “Please listen to each other and be patient and respectful 
to the opinions of all other participants.”  
 

3) Implement the method 
The educator starts the method by announcing the first steps of the method. “I will read 
some statements and I invite you to think about them and position yourself to the signs 
that say “yes/I agree” or “no/I disagree”. You can choose your position on the spectrum in 
between those two (yes/no).” 
The educator reads a statement. After seeing and hearing the statements, read by the 
educator, the participants may choose to go to the left or to the right if they agree or 
disagree with them or may stay in the middle in case they hesitate. 
After each statement the educator should ask the participants to voice and explain their 
choices, in order to stimulate a discussion between them. The role of the educator is a 
facilitator, who does not impose his*her own opinion or give examples from his*her own 
life experiences. The idea is to create a brave space, where participants can explain their 
opinions frankly without being blamed.  
 

4) Reflection 
Suggestions for reflection: 

• Was it difficult to take a position? 

• Did you want to change your position when you listened to the motivation of others? 

 
5) Summery 

At the end, the educator should summarize the acquired knowledge and opinions. He/She 
can congratulate the participants for their tolerance and frankness.  
“It is fair to distribute the duties at home in such a way that all family members have free 
time as well, which they can spend together or enjoy themselves with things they find 
interesting. People living together should have equal rights and equality should be visible 
in families. This also means, that all family members have equal responsibilities to care 
for kids and housework. Housework and cleaning could be done by all family members.” 
- Focus on Caring Masculinities!  

Aims of the method 

The children will have the chance to discuss in a brave space what their believes about 
gender roles in families are. 

Content-wise specifications 

This method addresses stereotypes about gender roles in care professions and in families. 
It questions gender typical patterns. Furthermore, participants learn that everybody can 
do care work and domestic work - equally valued. The method will show that care is not 
only a female field. Sharing responsibilities of care at home is a good start to overcome 
barriers of gender inequality. 
Self-reflection and exchange of opinions. 

Variations 

Depending on the size of the group, statements for discussion might be more or less than 
seven. 

Comments, experiences, tips, risks  

Tips: 
It is an advantage if the educator already knows the children. Accordingly, the statements 
can be adjusted to the experience the children have or are missing. 
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Sources of the method 

Boys in Care Toolkit, p. 32. - https://www.boys-in-care.eu/tools 
 
The method was developed by Magdanela Delinesheva, Roza Dimova and Tatyana 
Kmetova (Centre of Women’s Studies and Policies) under the project “Equal at School 
Equal in Life”, financed by the European Youth Foundation to the Council of Europe in the 
framework of the “All Different, All Equal“ European Youth Campaign for Diversity, Human 
Rights and Participation in 2007. More about the les son: 
http://www.cwsp.bg/en/htmls/page.php?category=500&id=910 

Further reading 

Klischeefrei Methodenset M14: https://www.klischee-frei.de/de/klischeefrei_101987.php 

 

Memory game: Care activities 
 

Topics of the method 

The method refers to different forms of care as an integral and important part of our daily 
experience, which should not be attributed to one gender alone. 

Target group 

Children in kindergarten  
Children in pre and primary school 

Number of participants 

Up to 15 participants 

Situation 

No specific requirements 

Framework 

Necessary material 

The deck of playing cards with care-activities. These cards can be downloaded free of 
charge from the ECaRoM website (www.ecarom.eu). To make the cards last longer, we 
recommend printing them on cardboard and laminating them. 

Preparation 

Prepare card set (only needs to be done once) 

Time 

The duration of the method depends on the group size. The average duration is about 30 
minutes or as long as younger children can keep their attention. 

Room 

A space for arranging 30 cards is needed (table, carpet), around which the children can 
sit. 

Instructions and step by step description 

The card set is used in the same way as in a memory game. 
The cards are arranged face down.  
Players turn over two cards trying to find a pair. 
If a pair is found, the cards are taken from the common pile, if not, they are placed back 
in the same spot, trying to remember where each card is. 
The winner is the one with the most pairs. 
 
Once all the cards have been opened, it is important to spend time discussing their 
contents: 

• To whom are the portrayed actions on the cards related? 

• By whom the action is done? 

https://www.boys-in-care.eu/tools
http://www.cwsp.bg/en/htmls/page.php?category=500&id=910
https://www.klischee-frei.de/de/klischeefrei_101987.php
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• Can children of different genders do all the jobs/activities? 

• Are any of these activities done by participants (children) in their daily lives? 

• What participants (children) enjoy doing the most? 

Aims of the method 

Participants are encouraged to understand that caring is a very important human skill and 
that it needs to be developed. 

Content-wise specifications 

The method helps to understand that caring is a common human trait and cannot be 
attributed to one gender alone. The method also encourages the perception of Caring 
Masculinities as a natural expression of humanity. 

Variations 

When discussing the content of the cards, children can be asked to name what is the 
same (the action being performed) and what is different (the child's appearance, the 
details of the environment). These answers are used as a basis for further developing the 
conversation about whether a person's external characteristics (body shape, skin, colour, 
hair texture or length) can influence the actions performed and the ability to care for others. 
The deck of cards can also be used as a tool to pair up participants: cards are shuffled, 
one card is pulled out without being seen and the participant(s) with the other card in the 
pair are searched. Once the participants are in pairs, the following task can be announced. 

Comments, experiences, tips, risks  

Tips: 
The special feature of this deck of cards is that the pairs are not made up of visually 
identical pictures, but rather of identical activities (e.g., sorting rubbish, helping a friend, 
taking care of other people or animals). This should be brought to the attention of the 
participants before the game starts. 

Sources of the method 

Center of Equality Advancement 

 

Sculptures 
 

Topics of the method 
Reproduction work 
Care work 
Wage work 

Target group 
Children in kindergarten  
Children in primary school 
Multipliers  

Number of participants 
5 - 15 participants 

Situation  
The method fits in most situations, because it is a mixture of concentration, creativity and 
movement. 

Framework 

Necessary material 

A device to play music (speakers, radio, etc.) is optional. 

Preparation 

No preparation necessary. 
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Time 

20 - 30 minutes 

Room 

For the method you need a lot of space to move. The gym, the garden, or a large 
classroom are ideal for it. 

Instructions and step by step description 

1) Round 1: 
The participants move around the room until an acoustic signal indicates to stop and the 
participants freeze. The educator asks the group: “When you wake up in the morning, what 
is the first thing you do? Play the activity in place.” 
Now the participants have to try to express with one position or one movement what they 
do first thing in the morning. 
 
After a few seconds, there is another movement session in the room. The participants walk 
around the room until the acoustic signal sounds again. The educator asks the group: 
“What are you doing for lunch? Play the activity in place.” 
 
After a few seconds there is another movement session in the room. The participants walk 
around the room until the acoustic signal sounds again. The educator asks the group: 
“What are you doing in the evening? Play the activity in the square. “ 
 

2) Round 2: 
After a few seconds there is another movement session in the room. The participants walk 
around the room until the acoustic signal sounds again. The educator asks the group: 
“When you wake up in the morning, what does your mother, sister, aunt, close relative do? 
Play the activity in place.” 
 
After a few seconds, there is another movement session in the room. The participants walk 
around the room until the acoustic signal sounds again. The educator asks the group: 
“What is your mother, sister, aunt, close relative doing there? Play the activity in place.” 
 
After a few seconds, there is another movement session in the room. The participants walk 
around the room until the acoustic signal sounds again. The educator asks the group: 
“What does your mother, sister, aunt, close relative do in the evening? Play the activity in 
place.” 
 

3) Round 3: 
Follows the exact same procedure but refers to the question of what the father, brother, 
uncle, close caregiver does. 
 
Please note: 
It is important that not only the father and mother are mentioned, but also the activities of 
other caregivers. 

Aims of the method 

The aim of this method is to address, discuss and break down role and gender attributions. 
The aim is to create an awareness of the care, reproduction and wage-earning activities 
taken on by close relatives and how these are distributed in terms of gender. In this 
context, the reference to one's own lifeworld plays an important role. 
By means of a movement game, the participants can simulate their perception of the 
activities of their close caregivers. 
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Content-wise specifications 

With this method it is easy to talk about gender roles and care aspects from men*.  

Variations 

Props, disguises or cloths can also be used for this method. In this case, the presentation 
of the activities would take place in a square so that the props do not break nor anybody 
gets hurt during the movement. 

Aftermath 

Afterwards there is a reflection round on what the participants noticed and what concerns 
them. The reflection round is an important part of the method. 
 
It depends on the emotions of the participants. Either an exercise for relaxation or a group 
exercise would make sense. 

Comments, experiences, tips, risks 

Tip: 
The method is suitable for self-reflection for young children as well as multipliers and 
pedagogues. 
 
Risks: 

• Gender stereotypes could be reinforced, which is why the method must be well 
instructed and discussed. 

• Classisms can be served, e.g. because there is a cleaner in one's own household, 
the answer could be “someone is coming to clean”. 

• Children who have little family connection to reproductive work could be excluded. 

• It should be remembered that some children do not have fathers or mothers, so 
other role models and/or caretakers should also be mentioned. 

• It is necessary to find a way, that children with handicaps (especially physical 
handicaps) can also participate. 

Sources of the method 

Adapted from the Boys in Care Toolkit 

 

Who does care? 
 

Topics of the method 

Getting to know caring activities and making them visible. 
Getting to know family roles and their changes in history / over time. 

Target group 

Children in primary school (from the age of 8) 

Number of participants 

6 - 20 participants 

Situation 

No specific requirements. 

Framework 

Necessary material 

Flipchart and paper 
Markers in different colours 
Moderation cards (optional) 

Preparation 

No preparation necessary. 
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Time 

30 minutes 

Room 

The method requires a room where all children have enough space to sit in one circle. 

Instructions and step by step description 

1) Part 1: Collection of activities 
Ask the children: “Think about your guardians or other people who care for you. What 
activities do they do for you, or have done to care for you?” 
These can be both one-time and everyday activities. 
Collect the answers on the Flipchart. 
 

2) Part 2: Discussion of the collection 
Discuss with the children: 

• What stands out when you see these activities? 

• Are these activities paid? 

• Who carries out these activities more often? Men* or women*? - Draw different 
circles around which activities men*, women* or both are doing. 

• Should everybody do these activities? 
 

3) Part 3: Relation to history  
Write on two moderation cards: 1. Grandparents 2. Parents. Put the parent’s card on top 
of the collection. Have another flipchart with the grandparents and collect there as well, 
how is doing which activities for you. And draw circles if men* or female* or both is doing 
it. 
Discuss with the children: 

• Compare the activities your parents did to your grandparents. 

• Was it the same? 

• What is different 

Aims of the method 

Getting to know care activities and making them visible. Looking who is doing what in the 
family and/or household. With the help of this method gendered family structure is made 
visible. 

Content-wise specifications 

This method is to convey that care work that is usually done by women*, underestimated 
and not seen. The aim of the method is to show that men* perform care work as well. 

Variations 

Part one and two can be used without part three. 

Aftermath 

It should be avoided to dramatize care in one direction. For example, it shouldn’t be said 
that care is needed to be done by one gender. Care is important for everybody and so 
everybody should participate in care activities. 

Comments, experiences, tips, risks 

Risks: 
A risk is the retraumatisation for those young people who do not have parents or 
guardians. Especially when asking the question, make sure that you do not mention 
parents, but guardians and other persons who take care of you. This leaves room for the 
young people to choose an appropriate person. 

Sources of the method 

Developed from Daniel Holtermann for the ECaRoM project. 
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The caring Lily and Nicky: I help at home 
 

Topics of the method 

Care work 
Household chores 
The method is a story-based role-playing game for the perception of care as well as of 
professions related to care and others. 

Target group 

Children in kindergarten (age 4 - 5) 
Childcare pedagogues 

Number of participants 

There is no minimum and maximum number of participants. 
Children work either alone, or in small groups of 2 or 4, depending on the current task and 
the group size. 

Situation  

The method can be used in many situations or whenever the educator plans to do the 
method. 

Framework 

Necessary material  

The method requires paper and colouring pencils to draw pictures. 

Preparation 

The method is based on the use of the didactic game “The caring Lily and Nicky”. For the 
topic “I help at home” two pictures are used: the images of the heroes - Lily and Nicky, and 
with the home they live in with their family and pets. 

Time 

60 minutes  
The educator can divide the method in two or three sessions: a storytelling session to 
introduce the game heroes, a questions and answers session, and a session for drawing a 
picture. 

Room 

The method requires a room with enough space to arrange for all children to work in small 
groups of two or four, around tables. A classroom for example is suitable for this method. 

Instructions and step by step description 

1) Session 1 - storytelling 
The educator presents to the children (by showing respective pictures from the game box) 
Lily and Nicky. They are sister and brother in kindergarten age, who live in a house with a 
garden, together with their parents, a baby sibling, a grandmother, a dog and domestic 
animals.  
The children get acquainted how Lily and Nicky are helping at home with various household 
chores as tidying up, cleaning, washing, etc., (according to their age). The children get 
acquainted how Lily and Nicky are caring for the baby and for the grandmother e.g., helping 
granny to find her glasses. 
They get to know how Lily and Nicky take care of pets, plants, the garden and domestic 
animals, if any.  
 

2) Session 2 - questions and answers 
The children answer questions about their family composition - whether they have younger 
or older siblings, whether they live with grandparents, whether they have pets, etc. The 
children answer questions about how they get involved in doing domestic chores – helping 
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mom to set the table, cooking with the father, going with shopping with the grandfather, etc. 
They answer questions about how they helping their mom and dad to take care of the baby 
and of the elderly – grandparents. The children answer questions about how they take care 
of their pets, flowers at home, grandparents and/or garden etc. Who takes the dog for a 
walk? Who waters the flowers? Who takes care of the pets? 
 

3) Session 3 - independent work 
The children are encouraged to draw, at their choice, how they take care of others at home 
- by helping with domestic chores, by helping the baby or the grandmother, by taking care 
of the pets, etc. The educator brings on different positive examples and encourages 
children to openly discuss in the group how they help their families and how they care for 
others. The children receive a little red paper heart for their good work and good examples.  

Aims of the method 

Central to this learning situation is the intention to build the children’s empathy towards the 
others, followed by developing their desire to helping others.  
It is necessary to discuss with children how they understand the feelings and needs of the 
others. An important learning aim is to encourage children to do specific age-appropriate 
chores to help their family, and to develop an understanding and appreciation of domestic 
work. 
 
While gaming, children are expected to be able to imagine their own story and to tell it to 
the others, as well as to build their image of self as a caring and helping child. 

Content-wise specifications 

The method provides an opportunity to reflect on the topic of care- and household activities. 
The method particularly focuses on the awareness that all care- and household activities 
must be performed equally by all family members regardless of their gender and age. 

Variations 

The method can be focused on the topic of providing care for a specific family member 
(e.g., grandparents), or on a specific care activity (e.g. caring for the nature). 

Aftermath 

The accessories in the box and the heroes can be used to develop other stories, to further 
use it for other didactical games in education, or to work on the topic of tasks related to 
domestic chores and care at home. 

Comments, experiences, tips, risks  

The educator should involve boys* and girls* in the game at an equal ground. However, a 
special attention should be given to the involvement of the boys* in the group activities. The 
boys* should have an active part and also comment on questions about how they help the 
family members with the domestic chores, what they prefer to do at home to make it clean 
and comfortable for everybody, how do they care for the older or for the younger family 
members and/or how they take care of plants, pets and domestic animals. 

Sources of the method 

The method is developed by the CWSP team. 

 

What if? A dream journey 
 

Topics of the method 

Care work activities and distribution at pupils’ homes 
Gender equality 
Gender stereotypes 
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Target group 

Children in primary school (ages 6 - 10) 

Number of participants 

6 - 20 participants 

Situation  

For a general science class with the topic of future forges (How do we imagine the future?) 

Framework 

Necessary material  

Blankets and pillows 

Preparation 

Blankets and pillows need to be available in the classroom. 

Time 

One lesson 

Room 

Classroom with enough space for everybody to get comfortable  

Instructions and step by step description 

The students arrange a cosy corner of the classroom with blankets, pillows and/or scarves 
and spread out sitting or lying down as they like best. The teacher will read the following 
dream journey to the pupils at a quiet pace and will ask the pupils a few direct questions 
during the dream journey, to which they can give answers after the dream journey. It may 
be necessary to ask the questions again afterwards, if it is difficult for the students to 
remember. 
 
"This is a dream journey. Make yourself comfortable, curl up, close your eyes, and take a 
deep breath. I will now tell you a fairy tale story and I will ask you questions that everyone 
here can answer if they want to.  
 
And now you’re going on a journey. Imagine that today you come to a very cosy place, 
have a delicious dinner and go to bed. You are already very tired and quickly fall asleep. 
And while you are sleeping, you have a very wondrous dream: You are walking through a 
large green deciduous forest, a small river meanders through the trees next to you. It is 
summer and you smell moss, wildflowers, you feel a small breeze on your skin. In the 
distance you hear a dog barking. Suddenly the trees clear in front of you and you are 
standing in a small clearing with a fountain from which water gushes. The sunlight glistens 
in the drops of water. A few bees buzz past you. 
 
You are thirsty and walk slowly to the well when you suddenly notice a woman* sitting on 
a small rock next to the well. Had she been there for a while? You blink in surprise, and 
she smiles kindly at you. She greets you with a warm "Hello" as she stands up and comes 
towards you. You ask her who she is, and she answers: "My name is Juno, I am a mage. 
You don't need to be afraid of me." You ask incredulously, "What? You are a magician? 
There's no such thing!"  
Juno laughs happily and says "But you can see me, that means I'm real. If you want, I can 
show you my magic too. If you look deep into my well, you can see it". You look first at the 
shimmering surface of the water in the well and then back at Juno and ask her, "But how 
can you see anything in a normal well?". 
 
"I’ve enchanted this well, it's my magic well, so that all people who really want to look 
inside can see a world where everyone is there for each other and cares for each other, a 
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world like I would want it to be." That sounds very nice, you think to yourself, and you step 
closer to the magic well to be able to look into it better.  
Juno continues, "Many children in my life have told me that at home, their mum often plays 
with them more, helps them with their homework, cooks dinner and comforts them when 
they are not well. With many children, their dad is always at work for a long time. How is 
it at your home?" (Question 1 to the pupils) 
 
Juno continues: "Some children also tell me that they live only with their mum or only with 
their dad, so of course many things are different. And others have two mummies or two 
daddies, there are many different family forms and that is quite normal and good. What I 
want to show you is that I think it's wonderful when everyone in the family has time for 
each other, cooks together or comforts each other when they're sad" and as Juno says 
this you notice that the shimmering surface of the water ripples and many pictures of your 
own family emerge.  
In one picture you are cooking dinner together, in another you are playing your favourite 
game together, in a third you are being comforted by the others together. You say excitedly 
to Juno: "Juno, I can really see my family in your well, cooking and playing and comforting!" 
Juno smiles and says, "That's exactly my magic! Now tell me what you would want your 
family to do. Would you do everything together? Or are there things that only your mum 
would do? And only your dad?" (Question 2 to pupils) 
 
Juno says to you: "But this is not only about your family. It's about you too!" And when 
Juno says this, the images of your family blur and you can recognize yourself in the well. 
"Often children are told to do this and have to do that. Girls* are supposed to be sweet 
and wear dresses and boys* are supposed to be cheeky and wear trousers. Do you know 
these funny ideas about children, about girls* and about boys*?" (Question 3 to pupils) 
 
Juno says to you, "See? All those pictures you just told me about, you can see them all in 
my well now." You take a closer look and realize that they are there indeed. "Ha, I think all 
these funny ideas are nonsense!" exclaims Juno. "Do you know how others have such 
weird ideas about you and you don't want to be like them? Is that sometimes difficult for 
you?" (Question 4 to pupils) 
 
Juno points to the surface of the fountain again and you can see all the things you have 
just told. "Look at all the things you like to do, even if sometimes it goes against the ideas 
of others. I wish you that even if it is sometimes difficult, you can always have fun doing 
these things!" 
You blink and suddenly Juno has disappeared. The fountain looks like a normal forest 
fountain again. You look around and notice that the clearing, the forest, and the moss are 
slowly beginning to blur. Into a single green mixture of colours. You take one last deep 
breath of the fresh forest air and notice how you arrive back here in the classroom. Slowly 
you open your eyes, yawn, and stretch and you are all here again.  
 
How do you feel after this dream journey? (Question 5 to pupils) 

Aims of the method 

Experiencing and feeling a guiding principle of gender equality. Perceiving that care for 
and by all is beautiful. 

Content-wise specifications 
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The dream journey throws light on the present distribution of care work in families and 
furthermore draws an imagination of an equally distributed care work setting in families. It 
sensibilizes children on how gender stereotypes narrow their choices in everyday life. 

Variations 

The questions to the pupils could be changed depending on which explicit focus the 
educator wants to set in the field of gender reflective topics. More questions could also be 
added or be removed if there isn’t enough time.  

Comments, experiences, tips, risks  

In order to show the gender care gap in families the method reinforces a binary vision of 
gender. The teacher should have this in mind and could use a following method regarding 
gender diversity to show a more deconstructive way of understanding gender.  

Sources of the method 

Daniel Holtermann, extended and adapted by Katharina Vitt for the project Early Care and 
the Role of Men. 
Based on the Method “Alltagssituationen ent-geschlechtlichen” from Bernard Könnecke. 

Further reading 

 

What does nature mean to me? 
 

Topics of the method 

Human-nature relationship 
Pollution 
Planetary boundaries 

Target group 

Children in kindergarten (age 3 – 6) 
Children in pre and primary school (age 3 – 10) 

Number of participants 

5 - 30 participants 

Situation  

This method is rather flexible and if implemented in the most basic version, doesn’t require 
high 
levels of concentration. 
It can be conducted all year round but works best in spring or summer. 

Framework 

Necessary material  

Paper and pencils to draw 
Access to an outside area 

Preparation 

No preparation necessary. 

Time 

1 to 2 hours 

Room 

Any room (e.g. classroom) is suitable for this method, but access to the outside / a garden 
would be great for the method. 

Instructions and step by step description 

Children are sent outside (in a garden or park) to collect something “from nature”, for 
example: leaves, little twigs, stones, a bit of soil, acorns, seeds, flowers, etc. 
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The children share what they have found (e.g. sit in a circle and put things on the 
ground). The teacher asks: Where did you find this? Do you know what it is called? Do 
you know what it does/what its uses are? 
 
Sit under a tree or show image of a tree. 

• What do trees do for us? Answers: They give humans shade, they produce oxygen, 
they cool down the area, they absorb rain. 

• What does rain do for us? It makes plants grow, it helps us grow our food, it cools 
the air, it fills rivers and lakes, it provides us with water that we can drink. 

• What does the sun do for us? It warms us, it helps, plants grow, it is important for 
our health and happiness.  

Ask the children: What happens if…? After collecting their items, stand in a circle. 
Children are told to close their eyes. What do they hear? What do they smell? After 
opening their eyes: What do they see? Are there trees or other plants? Invite them to 
touch the ground: What does it feel like? Do you feel grass? Soil? Stones? Invite 
children to distinguish between nature (e.g., view of a hill or forest, chirping of birds, the 
wind, smell of flowers, sunshine, insects) and things made by humans (e.g., traffic, noise 
of pedestrians, gravel or concrete on the ground). 
The sun shines too much? What happens if it rains too much or not enough? Can the 
objects we collected still exist without rain and sunshine? What will happen to the tree? 
What will happen to us humans? Do all humans need nature? Do men* or women* need 
nature more? Do adults or children need nature more? Who needs to protect nature? 
Why do you think some people sometimes forget about it? 
 
As a last part, ask the children to draw what they like best about nature. 

Aims of the method 

The children are taught to think about nature and how humans depend on nature for their 
daily lives. 

Content-wise specifications 

There is no direct activity centred around Caring Masculinities. However, care for the 
environment and knowledge around sustainability is also a part of care work. Oftentimes, 
this is seen as a “female” task as being a woman* is often associated with living 
sustainably. It is important to show to children that we all need to care for the environment 
together. 

Variations 

For primary school students, extra questions can be added: Do you know any behaviours 
that can help us protect nature? Do you know any behaviours that harm nature? This can 
also be given as a homework task. 
For the next lunch break, you can analyse children’s lunches with them. Who is eating fruit 
or vegetables? Where did they grow? (e.g., on a tree or field, in the ground, in our garden) 
Who is eating bread? What is bread made of? (e.g., Do you know where flour comes from? 
What are different types of grain?) Who is eating meat or cheese? Where does it come 
from? (e.g., What animal does it come from? Do you know where the animal lived? Did it 
have to die for your lunch?) What other things are they eating? Does all food come from 
nature? Is there food that is bad for nature? Why? 

Aftermath 

The children are taught to think about nature and how humans depend on nature for their 
daily 
lives. 
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Comments, experiences, tips, risks  

Teachers should be careful not to blame children for their possibly environmentally harmful 
behaviour and intervene if children point out each other’s environmentally harmful 
behaviour in an accusatory way. Instead, children can be encouraged to think about what 
a solution would be while keeping in mind that the adults in their lives are the ones who 
make most of their lifestyle choices. 
When talking about food, it is important to keep in mind that a lot of families manage their 
daily lives on a budget. Not every child has access to fresh, healthy food all the time. The 
activity should focus on establishing a connection between food and nature. 

Sources of the method 

Developed by Lisa Wagner for the ECaRoM project. 

Further reading 

TED-talk: what nature teaches to children 
https://www.youtube.com/watch?v=Dhas9OEc1Lk 
Free resources for outdoor learning activities: 
https://www.naturefriendlyschools.co.uk/free-resources 

 

6 field worksheet 
 

Topics of the method 

A simple approach to care activities 

Target group 

Children in primary school 

Number of participants 

There is no minimum and maximum number of participants. 

Situation  

This method can be done at school or as homework. The implementation doesn’t require  
a very high level of concentration. 

Framework 

Necessary material  

Paper and pencils to draw 
Access to an outside area 
The worksheet (see appendix) 
The care pictures provided by the ECaRoM project (see appendix) 
Scissors and glue 

Preparation 

No preparation necessary. 

Time 

30 minutes 

Room 

A room with enough space and preferably tables where the children can cut out and work 
properly. 

Instructions and step by step description 

The pupils can either work individually or in groups. Each child gets their own worksheet. 
The educator gives the printed care pictures to each child or group. The task is to read the 
6 fields on the worksheet, each field is titled with a short sentence like: I enjoy this, I am 
good at this, I don’t enjoy this, etc. The pupils then choose their corresponding picture with 
a care activity for each field, cut it out and glue it on the picture. 



   

49 

 

 

 

Afterwards the class can reflect upon which care activities were chosen for which field and 
why. 

Aims of the method 

This method provides a simple introduction to different care activities. It’s a good way of 
starting a discussion about care without using a very elaborate method. 

Content-wise specifications 

This method focuses primarily on the care aspect of caring masculinities. The aspect of 
gender can be focused on in the following discussion, for example by talking about the 
lack of male professionals in the corresponding care professions. 

Variations 

If the participants want to spend more time on the method, instead of small worksheets 
the pupils can also create big posters. It is also possible to look for other pictures in 
magazines or other forms of media. It is important, however, to focus on pictures that 
depict care activities. 

Aftermath 

Since it is a very simple introductory method, it can easily be used to introduce the topic 
and then follow up with a bigger guided discussion or method on care and caring 
masculinities. 

Sources of the method 

Developed by Tobias Raphael Häußler for the ECaRoM project. 
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Self care 
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From wishing 
 

Topics of the method 

Selfcare as part of Caring Masculinities 

Target group 

Children in kindergarten  
Children in primary school 
Multipliers 

Number of participants 

There is no minimum and maximum number of participants. 

Situation  

The method can be used in many situations, but it is especially recommended on 
emotionally intense days. 

Framework 

Necessary material 

Pens, paper, balloons filled with helium (if possible, not blue and pink) 

Preparation 

No preparation necessary. 

Time 

30 - 40 minutes 

Room 

The method can be performed in a small room. However, there should be access to the 
outdoors. 

Instructions and step by step description 

Everyone can send a balloon with a message or a wish on its journey. 
 
Tasks for the children: 

1) Reflection 
When I’m not feeling well: What helps me and who helps me? What help and from whom 
do I wish help when I am not well?  
 

2) Exchange 
The children can share their reflection outcome with their fellow pupils. If the children don’t 
want to say it out loud, they can whisper it in the educator’s ear. 
 

3) Sending the balloons 
The balloons are “sent” from the yard. The balloons can be sent off symbolically for wishes. 
The children can hang small cards on the balloons with the findings about their help system 
or wishes. It can also reflect collective wishes of the whole group. 

Aims of the method 

The method is suitable for self-reflection of young children as well as multipliers. This 
involves thinking about who helps them in difficult situations. Who can they turn to and 
what help systems are in their environment? What can they do themselves? How can they 
help others? Why is self-care and helping others important? 

Content-wise specifications 

This method set the focus on selfcare, emotions as a part of Caring Masculinities. 

Variations 

The children can do drawings about the ideas and wishes of self-care and helping. These 
drawings can be hung up in the classroom, taken home, or sent off with the balloons. 
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Aftermath 

After the method, the topic of feelings and self-care can be deepened. It can also be 
connected to topics such as care-activities and care-professions. 

Comments, experiences, tips, risks  

Risks: 
Participants could be emotionally hurt by other participants. 
Family problems could occur to the participants, e.g. loss of a caregiver. 

Sources of the method 

Based on the method of the handbook: Selbstlaut-Verein zur Prävention von sexuellen 
Kindesmissbrauch (o.J.): Identität, Rollenbilder, Persönlichkeit. Modul 2. 
https://selbstlaut.org/wp-content/uploads/2016/11/modul02.pdf 

 

Wrestling with respect  
 

Topics of the method 

The topic of Caring Masculinities is implicitly a large part of the learning objectives of the 
method: to respect boundaries, to build trust, to protect the physical and psychological 
well-being of the other person and to fight fights responsibly. 

Target group 

Children in primary school 

Number of participants 

6 to 20 pupils 

Situation 

Physical education classes lend themselves to this method. 

Framework 

Necessary material 

Sportswear 
Soft mats 
Normal gym mats 
Music system & Music 

Time 

The method takes up to two lessons (each 50 minutes) 

Room 

Classroom 

Instructions and step by step description 

The following method is made up of four phases that build on each other and gradually 
prepare and then follow up the wrestling. If the time of the sports lessons is too short, 
individual games can also be omitted without any problem. The only important thing is that 
a cooperative game is played so that trust can be built up and that the rules for a fair fight 
are established together.  
 

1) Phase 1: Warm-up  
The popular game “The ground is lava” can be used as a warm-up. This requires soft gym 
mats that serve as islands in the sea of lava (of course, these can also be supplemented 
with other equipment or objects that can represent rocks or boats in the sea). The pupils 
can be given the mission to cross the sea of lava individually or in groups. The aim of the 
game is for everyone to get from one shore of the sea to the other safely without touching 
the lava. If a student falls into the lava, the others can still pull him/her out of the lava. If a 
student touches the lava, he/she is not eliminated from the game, but lies in the sea of 

https://selbstlaut.org/wp-content/uploads/2016/11/modul02.pdf
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lava with the hope of being rescued. Other pupils become paramedics at this point and 
can pull the pupil out of the lava sea onto land, from where they also start the game again.  
In the warm-up phase, many other games or exercises can be used that are fun for the 
students. However, a competition-centred warm-up should not be chosen, as the second 
phase is dedicated to building trust and cooperation. 
 

2) Phase 2: Trust and cooperation  
A period of learning to trust each other is essential for wrestling. If the participants don't 
know where the boundaries of their counterpart are, they are easily crossed. Therefore, it 
is important to talk about taboo zones from the outset. At the beginning of the phase, in a 
sitting circle, each child should be asked where he or she does not want to be touched by 
the others and all children must acknowledge the respective taboo zones and the educator 
should note down those zones to exclude them from the following game.  
 
The game "Hello!" is a good way to test types of physical contact in a playful way. All the 
children walk around the room to music until the music stops and the educator calls out 
which body part should be said "Hello" to. For example, "Hello foot". Then, as long as the 
music stops, the pupils have to touch as many of the other pupils' feet as possible with 
their foot and greet them with a "Hello". When the music starts again, the pupils continue 
to move freely through the room until the next stop phase, when other parts of the body 
are to greet each other.  
This playful physical approach is followed by a cooperation exercise, so that the basis of 
the wrestling becomes togetherness and trusting each other rather than playing against 
each other. In the exercise "Small pendulum", not only can trust and a sense of 
responsibility be created, but also experience with body weight and strength can be 
gained. For this, the pupils get together in groups of three. Two students position 
themselves in a step position with slightly bent knees and their hands in front of their chest, 
palms facing outwards. The third student stands straight between the other two, about two 
steps away. With body tension, the person in the middle drops forward and backward and 
is caught by the partners' shoulders and gently pushed away in the other direction. If the 
person in the middle has built up trust in their partners, they can also close their eyes 
during the "pendulum". In the constellation of three, each person should be the pendulum 
in the middle once.  
 

3) Phase 3: Wrestling 
Before the wrestling starts, all the pupils meet again in a circle and the rules for wrestling 
are discussed. 

(1) The first rule, that of "taboo zones", already exists, but a few more should be 
established at this point.  

(2) The "stop rule" is very central. If one person shouts "stop", the ongoing fight is 
interrupted, and the partner asks the other how he/she is doing.  

(3) In addition, a "start command rule" should be established so that everyone is 
actually ready at the beginning of the fight and signals this to the partner. The 
students can decide for themselves how they want to define the uniform start 
command, whether as a high five, a demand or similar. 

(4) In addition, a "final command" should be agreed upon: after the fight, the partners 
ask each other how they are doing and give each other a high-five or a friendly 
gesture that has been decided upon collectively.  

(5) Furthermore, it should be decided which forms of attack/defence are allowed (e.g. 
pushing, pulling, pressing, feinting, saying stop, etc.) and which are forbidden in 
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the fight (e.g. insulting, choking, kicking, hitting, scratching, biting, hair pulling, 
pinching, spitting, etc.). When wrestling for the first time, it should be stipulated that 
the wrestling takes place on the knees or in a squatting position and not in a 
standing position, as this helps to avoid falls.  

(6) The penalties for breaking the rules are decided together, such as disqualification, 
temporary suspension, deduction of points or similar. In case of rule violations, a 
referee should be appointed to decide on the penalty. 

If the students need further rules, these should be discussed and defined together. It is 
recommended to visualize the rules on a poster so that they can be read. Only after a joint 
discussion and decision on rules and penalties, as well as the appointment of referees, 
the wrestling can begin. 
 
For wrestling, soft gymnastics mats are used, which are surrounded by normal gymnastics 
mats. The soft gymnastics mat represents the ring in this scenario, the surrounding 
gymnastics mats serve as a limiting catching surface. Depending on how many mats are 
available, several ring areas can be set up and used simultaneously. The students get 
together in ring pairs, discuss their personal taboo zones where they do not want to be 
touched and divide up into the ring areas. There should be a referee at each ring area.  
The ring couple goes onto the soft mat and gives each other the start command when 
both are ready. By pushing, shoving and pulling, the partners try to get the other partner 
out of the ring. The first person out of the ring and in the catching area loses the round. 
As soon as the partner is outside the ring or calls stop, the fight is over and the partners 
ask each other if they are okay and exchange the final command. In order for the fight to 
be revenged, it should be decided in advance that there will be three rounds and each win 
represents one point. Whoever has the most points after three rounds is the winner. 
  
After wrestling, everyone should gather in a circle and talk about what went well and what 
went badly, what they did well and what they did not do well, whether they broke any rules 
and whether they had fun. 
 

4) Phase 4: Stretching and Cool-down  
In phase four, a cool-down phase, many different stretching techniques for all parts of the 
body can be carried out, which the children already know from previous sports lessons. It 
is a good idea to prepare a stretching exercise with a partner. For this, the pupils remain 
in their ring tandems and perform stretching exercises together. Examples of partnership 
stretching exercises would be as follows.  

• Both pupils sit facing each other with legs straddled, partners' feet touching, and 
arms outstretched, hands interlocked with their partner's. Then one person can 
take turns stretching. Then alternately one person can lower themselves 
backwards and the other is gently pulled forward by this movement, causing a 
stretching of the inner thighs.  

• Both stand side by side and shake hands or put an arm around the other person's 
shoulder. Then both lift the outer leg and reach behind the back with the free hand 
for their own ankle and pull it towards their buttocks. In this stretch of the front of 
the thigh, the partners provide joint stability and balance. If one person wobbles a 
little, the other can compensate and support it through body contact.  

• Both face each other and place their hands on the shoulders of the other person. 
Then both take one or two steps back and bend their upper bodies towards each 
other so that the thighs and upper body of both form a 90 degree angle, the legs 
remain stretched. The exercise leads to a stretching of the shoulder and back 
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muscles as well as the backs of the legs.  

Aims of the method 

Experiencing one’s own boundaries and those of others, respecting boundaries and 
learning consensus in physicality. 
Protect physical and psychological well-being of others, build trust. 
Wrestle with each other responsibly and respectfully. 

Variations 

There are students who are afraid or have reservations about close combative physical 
contact, even after the cooperation and trust exercises and games. These students should 
not be forced to wrestle if they do not feel safe. Instead, they can continue to do preliminary 
exercises until they feel more confident or stay with these preliminary exercises altogether. 
Two preliminary ring exercises are explained here as examples. For both, two partners 
get together. The first exercise, the "palm fight", starts with both partners facing each other 
and putting their palms together. Now both lift one leg and push and shove each other 
with their hands in order to bring the partner off balance, the palm contact must remain 
the whole time. The first person to put their leg back on the floor loses the round but can 
still make up points in further rounds. In the second exercise, the "line fight", the partners 
stand opposite each other on a marked line, with the heel of the front foot touching the tip 
of the back foot. Now the two shake hands and try to pull each other off the line. The 
person who manages to stay on the line with both feet longer wins the round. Several 
rounds of this exercise can also serve as a rematch.  

Sources of the method 

The structure of the phases and some of the games are taken from the manual „Kämpfen 
im Sportunterricht“ of the Rheinischen Gemeindeunfallversicherungsverbands (RGUVV) 
(2000), https://docplayer.org/34276785-Kaempfen-im-sportunterricht.html 

https://docplayer.org/34276785-Kaempfen-im-sportunterricht.html
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Memory game: Professions 
 

Topics of the method 

The method encourages a change in stereotypical attitudes towards “male” or “female” 
professions and emphasizes the importance of personal choice. 

Target group 

Children in kindergarten  
Children in pre and primary school 

Number of participants 

Up to 15 participants 

Situation 

No specific requirements 

Framework 

Necessary material 

The deck of playing cards with care-professions. These cards can be downloaded free of 
charge from the ECaRoM website (www.ecarom.eu). To make the cards last longer, we 
recommend printing them on cardboard and laminating them. 

Preparation 

Prepare card set (only needs to be done once) 

Time 

The duration of the method depends on the group size. The average duration is about 30 
minutes or as long as younger children can keep their attention. 

Room 

A space for arranging 30 cards is needed (table, carpet), around which the children can 
sit. 

Instructions and step by step description 

The card set is used in the same way as in a memory game. 
The cards are arranged face down.  
Players turn over two cards trying to find a pair. 
If a pair is found, the cards are taken from the common pile, if not, they are placed back 
in the same spot, trying to remember where each card is. 
The winner is the one with the most pairs. 
 
Once all the cards have been opened, it is important to spend time discussing their 
contents: 

• What professions are portrayed on the cards?  

• Can all of them be chosen by both women* and men*? 

• Have the children ever met women* and men* from these professions in their lives? 

• Who would you like to be when you grow up? Why? 

Aims of the method 

Participants are encouraged to understand that professions cannot be divided based on 
gender. What matters are people’s inclinations and aspirations. 

Content-wise specifications 

This method helps to understand that men* can fulfil their professional expectations in 
caring professions just as women*. 

Variations 

When discussing the content of the cards, children may be asked to name what is the 
same (occupation, details of the environment) and what is different (gender of the 
character, details of the appearance) in the pair of cards. Based on these answers, the 
discussion is further developed as to whether a person’s external characteristics (body 
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shape, skin, colour, hair texture or length) can influence the work and the choice of 
occupation. 
 
The deck of cards may also be used as a tool to pair up participants: cards are shuffled, 
one card is pulled out without being seen and the participant(s) with the other card in the 
pair are searched. Once the participants are in pairs, the following task can be announced. 

Aftermath 

This approach would be significantly complemented by meetings with people from 
different professions, especially those that children see less often (e.g., a female pilot or 
a male nurse). Include parents to organise such meetings or excursions to a workplace: 
you may find out that children’s dads and mums in your kindergarten group or class have 
chosen gender-atypical careers, or have examples of such careers in their own 
environment. 

Comments, experiences, tips, risks 

Tips: 
The special feature of this deck of cards is that the pairs are not made up of visually 
identical pictures, but rather of identical activities (e.g., sorting rubbish, helping a friend, 
taking care of other people or animals). This should be brought to the attention of the 
participants before the game starts. 
 
Due to the limitations of their own experience, some children may have a rather 
stereotypical view of men's* and women's* career choices and express their ideas 
categorically. In this case, it is important to explain that the occupational choices that are 
typical in our society (or of the child's background) are not necessarily the same as those 
in other countries. Moreover, men's* and women's* occupational choices differ as 
generations change: e.g., when their great-grandparents were young, cooking was 
considered a female occupation, whereas nowadays we see a lot of TV shows where 
men* cook, or there are a lot of families where dad is cooking). It is important to gently 
broaden the child's perception. 

Sources of the method 

Center of Equality Advancement 

 

When I am grown up 
 

Topics of the method 
Care-Work 
Wage work 

Target group 
Children in kindergarten  
Children in primary school 
Multipliers 

Number of participants 
5 - 15 participants 

Situation 
The method fits in most situations, because it is a mixture of concentration, creativity and 
movement. 

Framework 

Necessary material 

A device to play music (speakers, radio, etc.) is optional. 

Preparation 

Prepare some cuddly toys and suitable music for the acoustic signal. 
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Time 

20 - 30 minutes 

Room 

For the method you need a lot of space to move. The gym, the garden, or a large 
classroom are ideal for it. 

Instructions and step by step description 

The method is a stop & go exercise with cuddly toys. 
The music starts and the children begin to move around the room tossing the stuffed 
animal back and forth or handing it to other children. When the music stops, the child 
holding the stuffed animal is allowed to say what he*she would like to do/be (profession) 
as an adult. The child can add what he*s believes are the activities and skills needed in 
this profession. If other children share this wish/idea, they stand with the child holding the 
stuffed animal. The other children remain standing. 
 
This stop & go round can be repeated until all the children have had the cuddly toy once, 
or the children run out of steam and become unfocused. If an occupation or profession is 
unknown to someone, this can be discussed directly in the situation or afterwards (after 
the movement game) in a discussion group. 

Aims of the method 

The aim of the method is to break down occupational and reproductive gender roles. 
Children are enabled to wish and dream about their profession when they are grown up. 
Through the exchange with the other children, children expand their ideas about 
professional and boys* can be brought closer to care professions. 

Content-wise specifications 

This method sets the focus on care-profession. 

Variations 

As a variation, in addition to asking about the desired occupation, the following questions 
can be asked: 

• What do I like to do at home in the household? 

• In which room spends a caregiver (mother, father, grandparents, uncle, aunt, etc.) 
the most time? 

Aftermath 

It is possible to work further on care-professions. For children in kindergarten, the Memory 
game: Care professions is a good choice, and for children of elementary school age, the 
lesson plan for German lessons can be used. 

Comments, experiences, tips, risks 

Tips: 

• When professions are mentioned, they should always be gendered (naming male 
and female version of the profession).  

• Boys* can learn about career possibilities by telling about professions of 
fathers/uncles/grandpas, or by the experience from their educators. 

• The method is suitable for self-reflection of young children as well as multipliers. 
Risks: 

• Gender stereotypes could be reinforced, so the method needs to be well guided 
and discussed. 

• Children could be hurt by others in their dreams. 

• People with impairments could be excluded. 

• High empathy, close observation and listening on the part of the educator is 
necessary. 

Sources of the method 

Josua Russmann 
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Gender Pay Gap – Character cards 
 

Topics of the method 

What is the gender pay gap? How and why does it exist? What are the consequences of 
the gender pay gap? What can be done about it? 

Target group 

Children in primary school 
Educators working with children 
Parents who experience awareness about the issue through their children 

Number of participants 

2 - 10 participants 
There is no maximal number of participants. On the one hand, several small groups can be 
formed. On the other hand, children who do not have a character card can take on the role 
of observers. 

Situation 

The method can be used as an introduction to the discussion of gender pay gap, as an 
additional method for care professions or after discussing social injustice/poverty/etc. 
 
The method requires medium level of concentration. Due to its interactive character, it also 
brings a lot of activity and fun. 

Framework 

Necessary material 

The printed ECaRoM character cards of 10 different people. Each card includes 
information, such as name, gender, profession, monthly income of a man* and a woman*, 
each working in a care profession (nurse, kindergarten teacher, geriatric nurse, speech 
therapist, paramedic). 

Preparation 

The educator should be familiar with the topics of gender pay gap, equal pay day and the 
five mentioned care professions. The handout (which can be found on the webpage 
www.ecarom.eu) can be consulted for this purpose.  

Time 

20 - 30 minutes 

Room 

Any room big enough for the participants to comfortably sit is good. In a classroom, children 
can stay in the seating arrangement, or you can do a sitting circle. 

Instructions and step by step description 

1) Introduction 
The educator explains that today’s topic will be different jobs and how much they make per 
month.  
 

2) The method 
Ten children are selected and receive one character card each. Each card contains the 
following information: name, gender, profession, monthly income. Children who do not 
receive a card take on the role of the observer. 
 
The ten children have the task of reading out what is written on their cards. *1 
The educator asks if children know each of these jobs and answers questions. They explain 
the concept of a monthly income (if appropriate, you can draw a comparison to pocket 
money). 
A different child (optional: two children) gets the task of putting them into order by their 
income. If done correctly, the three male characters and the three female characters will 
be next to each other (male characters making more money). *2 

http://www.ecarom.eu/
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The educator asks the children if they notice anything about the order of cards. Who earns 
more money, who earns less? The educator guides the children to notice that all men* earn 
more than the women*. 
 

3) Discussion 

• How do you feel about earning more/less for the same work? 

• Is this fair? 

• What are the consequences of women* earning less than men? 

• What could be done to change this? 
 

In-depth questions: 

• Why do you think women* earn less than men*? (educator explains historical outline 
of the development of professions for men* and women*) 

• What about people of other genders (non-binary, agender)? (educator explains 
about statistics and lack of numbers for genders outside the binary) 

Aims of the method 

Children learn about the gender pay gap and the consequences - What is the gender pay 
gap? How and why does it exist? What are the consequences of the gender pay gap? What 
can be done about it? 
Children learn to appreciate and value care professions. 

Content-wise specifications 

First of all, the cards show men* in different care professions. 
Secondly children learn that everybody can do any job and that this work is equally worthy 
and equally valued. 

Variations 

*1 If the children are older and/or more advanced, “profession” or “monthly income” can 
also be folded over or written on a separate sheet so that the children have to guess these 
characteristics. 
 
*2 For younger children, it is recommended that boys* receive the male character cards 
and girls* the female character cards, as they still find it difficult to take on other roles with 
a different gender at this age. In principle, however the children can receive the character 
cards randomly or handed out by gender (boys* receiving male cards, girls* female cards). 

Aftermath 

A suitable follow-up exercise / method would be the ECaRoM activity “Shopping cart”. 

Comments, experiences, tips, risks  

Risks: 
Children, especially girls*, could get upset by this activity. It is important to emphasise that 
adults can negotiate for their income and that everybody can talk about income and money. 
Educators should be careful not to reinforce the stereotype of men* earning more money 
and therefore being the one to pay for common activities. 
 
Concerned that children are rather deterred by the method because... You don’t earn much 
in the caring profession. As a woman* you earn less than men*. 
 
Experiences: 
Children might start asking their parents how much money they make or ask the educator 
how much money they make. Educators should have an answer ready. 

Sources of the method 

Developed from Veronika Suppan and Lisa Wagner for the ECaRoM project. 
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Further reading 

Videos in English: https://www.youtube.com/watch?v=AJnmzNxB_Ec 
Videos in German: https://www.facebook.com/ORF1/videos/gender-pay-gap-ist-doch-
kinderleicht/757379761469082/ 
https://www.spiegel.de/panorama/gender-pay-gap-dieses-video-zeigt-was-kinder-sofort-
verstehen-und-erwachsene-noch-kapieren-muessen-a-00000000-0003-0001-0000-
000002233449 
Information about the Gender Pay Gap in Austria: 
https://www.bundeskanzleramt.gv.at/agenda/frauen-und-gleichstellung/gleichstellung-am-
arbeitsmarkt/einkommen-und-der-gender-pay-gap.html 

 

Shopping cart 
 

Topics of the method 

The consequences of the gender pay gap 

Target group 

Children in primary school (Minimal mathematical knowledge is required - addition of whole 
numbers in a space of 20). 
Educators working with children 

Number of participants 

4 - 20 participants 
Can be done with a whole school class, no matter what size. 

Situation  

This method can be used as an additional activity after the activity “Gender pay gap - 
character cards”. Or it can be used as an intermediate exercise for mathematics lessons. 
 
The method requires medium to high level of concentration. 

Framework 

Necessary material 

ECaRoM character cards 
Pictures of food and the price tags 
Play money: 1€ and 2€ coins as well as 5€ 10€ and 20€ bills 

Preparation 

The educator should be familiar with the topics of gender pay gap, equal pay day and the 
five mentioned care professions. The handout can be consulted for this purpose.  

Time 

30 minutes 

Room 

Any room big enough for the participants to comfortably sit is good. In a classroom, children 
can stay in the seating arrangement, or you can do a sitting circle. 

Instructions and step by step description 

1) Introduction 
The educator explains that today's topic will be shopping for food and exploring how much 
they can buy with their income. 
 

2) The method 
Role-play: shopping for food 
 
The educator hangs up different food groups (images of food, e.g. apples, bread, milk, 
cheese, eggs, noodles, sweets) on the blackboard, smart board or wall. Each food costs 
1€. *1 (see Variations) 

https://www.youtube.com/watch?v=AJnmzNxB_Ec
https://www.facebook.com/ORF1/videos/gender-pay-gap-ist-doch-kinderleicht/757379761469082/
https://www.facebook.com/ORF1/videos/gender-pay-gap-ist-doch-kinderleicht/757379761469082/
https://www.spiegel.de/panorama/gender-pay-gap-dieses-video-zeigt-was-kinder-sofort-verstehen-und-erwachsene-noch-kapieren-muessen-a-00000000-0003-0001-0000-000002233449
https://www.spiegel.de/panorama/gender-pay-gap-dieses-video-zeigt-was-kinder-sofort-verstehen-und-erwachsene-noch-kapieren-muessen-a-00000000-0003-0001-0000-000002233449
https://www.spiegel.de/panorama/gender-pay-gap-dieses-video-zeigt-was-kinder-sofort-verstehen-und-erwachsene-noch-kapieren-muessen-a-00000000-0003-0001-0000-000002233449
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The ECaRoM character cards from the method “Gender pay gap - character cards” are 
used. 
 
E.g.: One child gets the card of Anna the kindergarten teacher and another child gets the 
card of Jacob the kindergarten teacher. Anna receives 10€ for her shopping, Jacob gets 
20€. Each child should go shopping and buy as much food as they can (can be represented 
by placing the food pictures in front of the child).  
 
The children show what they have bought. Anna will have a lot less food than Jacob. 
 

3) Discussion 
The educator asks: 

• Who has more food? Why? 

• How long will the food last? Whose shopping will last longer? 

• How come Jacob has more food? 

• How come Jacob makes more money? 

• What happens when women* make less money than men*? – financial dependents 
on men* and less money for family, friend, themselves, emergencies and savings 

• What are the disadvantages for them? – more pressure to work, less time for family, 
friends and selfcare 

• Is this fair? What would be a fair situation? 

Aims of the method 

Children learn about the gender pay gap and that women* on average earn less money for 
performing the same job which leads to them having less money for their daily lives. 

Content-wise specifications 

Children learn about the consequences of the gender pay gap. Women* receive less money 
than men* on average for the same job, but need the same amount of money for food, 
transport, living, etc. This activity deals with a direct form of discrimination (same work but 
different payment), which is less common than indirect discrimination (e.g. same job 
description but different tasks, different opportunities for promotions, vertical segregation). 
 
If men* and women* earn the same amount of money, they can divide care work more 
equally. This for example is the chance for men* to spend more time with their family (be a 
more active father/ uncle/ grandfather and build a stronger bond with their children) and 
increase the quality of social life (more time with friends and for selfcare). This leads to an 
improved quality of life. 
 
The method works on reconciliation of family and work. E.g. If a person earns less money 
for the same amount of paid work, they either have to work more or spend less. So if a 
men* has to work more in order to support his family, they have less time for family and 
friends. This is a big responsibility for men*. At the same time, it makes women* dependent 
on men*. 

Variations 

*1 For older children: More characters can be introduced, or foods can be priced according 
to their value in real life. 
 
Besides shopping for food, the educator can discuss other areas of life that are affected by 
the unequal income (e.g. gender segregation in the labour market) 

Aftermath 

The class / participants can talk about the influence of the gender pay gap as an influential 
factor for career choices and decisions → care professions and the segregation of the 
labour market. 
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For older children, it can be appropriate to continue a conversation about paid and unpaid 
work, adding that on average women* do more unpaid work than men* (household chores, 
childcare, etc.). So on top of earning less money in their paid jobs, they have more unpaid 
work to do. 

Comments, experiences, tips, risks 

Children, especially girls*, could get upset by this activity. It is important to emphasise that 
adults can negotiate for their income and that everybody can talk about income and money. 
It should be emphasised that it is the job of the government also to provide measures for 
equal income. 
 
Educators should be very careful not to reinforce the stereotype of men* earning more 
money and therefore being the one to pay for common activities. The status quo has 
disadvantages for all genders. 

Sources of the method 

Developed from Veronika Suppan and Lisa Wagner for the ECaRoM project. 

Further reading 

In German: https://www.bundeskanzleramt.gv.at/agenda/frauen-und-
gleichstellung/gleichstellung-am-arbeitsmarkt/einkommen-und-der-gender-pay-gap.html 
https://www.bpb.de/politik/innenpolitik/arbeitsmarktpolitik/318555/gender-pay-gap 

 

The caring Lily and Nicky: Who helps us? 
 

Topics of the method 

Care work 
Care professions and gender stereotypes 
The method is a story-based role-playing game for the perception of care as well as of 
professions related to care and others. 

Target group 

Children in kindergarten (age 4 - 5) 
Childcare pedagogues 

Number of participants 

There is no minimum and maximum number of participants. 
Children work either alone, or in small groups of 2 or 4, depending on the current task and 
the group size. 

Situation  

The method can be used in many situations or whenever the educator plans to do the 
method. 

Framework 

Necessary material  

The method requires paper and colouring pencils to draw pictures. 

Preparation 

The method is based on the use of the didactic game “The caring Lily and Nicky”. For the 
topic “Who helps us?” different pictures are used: the images of the heroes - Lily and Nicky, 
and the images of boys* and girls* dressed accordingly to present eight different 
professions. 

Time 

60 minutes 

Room 

The method requires a room with enough space to arrange for all children to work in small 
groups of two or four, around tables. A classroom for example is suitable for this method. 

https://www.bundeskanzleramt.gv.at/agenda/frauen-und-gleichstellung/gleichstellung-am-arbeitsmarkt/einkommen-und-der-gender-pay-gap.html
https://www.bundeskanzleramt.gv.at/agenda/frauen-und-gleichstellung/gleichstellung-am-arbeitsmarkt/einkommen-und-der-gender-pay-gap.html
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Instructions and step by step description 

The educator shows to the children the pictures of boys* and girls* dressed respectively to 
present eight professions – a driver, a police officer, a singer, a medical assistant, a 
veterinarian, a farmer, a cook, a teacher. 
 
The children answer the teacher’s questions: 

• Do you recognize these professions, and can you name them? Can you list other 
professions from the same field? E.g., a medical doctor, a nurse, a paramedic, 
pharmacist, etc. 

• Can you describe what people who exercise these professions do? E.g., the doctor 
treats the children, the paramedic measures the grandmother’s blood pressure, the 
pharmacist gives drugs, etc. The teacher teaches the children, etc. 

• Can you determine what qualities, skills, and abilities a person must have to practice 
a certain profession of those presented? E.g., the vet loves animals, the police officer 
is brave, the singer sings well, etc.  

 
The educator discusses with the children how these eight people with different professions 
help Lily’s and Nicky’s family and their pets. The children are encouraged to answer the 
question how is each profession useful and how it is important for the people? 
 
The educator reflects on the fact that all professions are represented by both boys* and 
girls*. The educator discusses with the children that everyone can choose the profession 
they like. For example, there are female police officers and drivers and male kindergarten 
teachers and medical assistants. The children are encouraged to give similar examples 
from their experience. Meanwhile the educator’s role is to make sure that gender 
stereotypical images or reactions are not revived. 
 
With the participation of the children a new story can be constructed by including all 
presented professions to stress on the importance they have for everybody’s lives: The 
physician takes care of the health of Lily and Nicky and their family. In kindergarten the 
teacher teaches Lily and Nicky and the chef cooks for them. The singer performs a program 
to entertain the children. The vet treats their pet dog and the cow if they get sick. The farmer 
grows grass to feed the cow and other vegetables and fruits. The driver comes with the 
milk tank to get the milk and to take it to the dairy farm. The policewoman* makes sure that 
the driver drives safely on the road, etc. 
 
At the end children can draw this story or a picture to represent the story. For their efforts 
they can receive a little red paper heart. 

Aims of the method 

The method aims to help children to develop an understanding and appreciation of work, 
jobs, and occupations. By working out their own story or by working with Lily and Nicky the 
children can express their attitudes to certain professions, and they can connect with the 
gender they choose.  
 
The method gives the opportunity to discuss what skills are needed for certain professions, 
to recognize which professions are caring professions and why they are useful and 
important. The method helps to appreciate the people in the child’s life that work to help 
them grow and learn. The method also aims to build the attitude that both girls* and boys* 
can choose and practice all professions on equal grounds. 

Content-wise specifications 

Caring professions are presented as performed by boys*. 
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Variations 

More caring professions can be added, especially those performed by men*. 

Aftermath 

The work on career choices could be continued by using the other part of accessories in 
the game box. 
An exhibition of the children’s drawings can be organised and presented to the parents. 

Comments, experiences, tips, risks  

The educator should avoid expression of gender stereotypes when discussing the 
professions and should stress that all professions can be performed by boys* and girls* on 
equal ground. 

Sources of the method 

The method is developed by the CWSP team.  

 

The caring Lily and Nicky: I choose a profession 
 

Topics of the method 

Care work 
Gender and its influence on care and other professions 
The method is a story-based role-playing game for the perception of care as well as of 
professions related to care and others. 

Target group  

Children in kindergarten (age 4 - 5) 
Childcare pedagogues 

Number of participants 

There is no minimum and maximum number of participants. 
Children work either alone, or in small groups of 2 or 4, depending on the current task and 
the group size. 

Situation  

The method can be used in many situations or whenever the educator plans to do the 
method. 

Framework 

Necessary material  

The method requires paper and colouring pencils to draw pictures. 

Preparation 

The method is based on the use of the didactic game “The caring Lily and Nicky”. For the 
topic “I choose a profession” different pictures are used: the images of the heroes - Lily and 
Nicky, and eight sets of clothing of the different professions Lily and Nicky can be dressed 
as. 

Time 

60 minutes  
The educator can divide the method in two sessions. 

Room 

The method requires a room with enough space to arrange for all children to work in small 
groups of two or four, around tables. A classroom for example is suitable for this method. 

Instructions and step by step description 

1) Part1 
The children are divided into small groups of four. Every group works on a separate table. 
Each group is given the task to choose a profession for Lily and a profession for Nicky. The 
children are requested to dress the dolls Lily and Nicky in appropriate costumes, which are 
in the box. 
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After finishing the exercise, the children explain why they chose the certain profession for 
each of the two dolls. How will they be useful to others with what they do? 
 
The educator draws the children’s attention to the fact that all professions are important 
and bring satisfaction to the people who practice them. 
The educator discusses with the children, what they would write in a letter to someone they 
would like to thank for, because they are helping and caring for others in their community. 
 

2) Part 2 
After the discussions, the educator sets the following task for independent work: Every child 
must choose a profession that she/he likes and that can become her/ his career when 
she/he grows up. Each child dresses the appropriate doll in the chosen costume. 
At the invitation of the educator, each child explains why she/he chose this profession for 
her/ himself. If there are not enough dolls in the box, the children can draw the chosen 
profession and explain their choice to the others. 

Aims of the method 

The children can express preferences for a certain profession and can explain their motives 
for their choice. They can express appreciation and gratitude for the efforts of people from 
different professions who help and care for other people. 

Content-wise specifications 

Boys* are encouraged to choose a caring profession. 

Variations 

Other caring professions might be added to be discussed with the children, depending on 
the teachers’ preparedness. 

Aftermath 

The box and the heroes (Lily and Nicky) can be used to develop other stories and to further 
develop the use of the didactic game in educational goals and tasks related to care. 

Comments, experiences, tips, risks  

The educators should avoid working only with the most active children and should involve 
those who are shy or inactive, including boys* and girls* equally. 

Sources of the method 

The method is developed by the CWSP team. 

 

Showing professions in a non-gender stereotyped way 
 

Topics of the method 

Caring Masculinities 
Gender equality 
New model of masculinities trades 
Deconstructing gender stereotypes 

Target group 

The target group is children aged 4-7 years. 
This method can also be used with educators, pedagogues and teachers, as well as by 
parents. 

Number of participants 

The ideal number of participants is a section/class group. A maximum of 25/27 participants. 

Situation  

The situation is that of a normal structured activity. 

Framework 

Necessary material  

Coloured markers and pencils, pieces of coloured cardboard, white posters 
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Preparation 

It is necessary to prepare beforehand not only the graphic-pictorial activity (posters, 
coloured pens, etc.) but also to organise meetings with volunteers on non-stereotypical 
crafts. 

Time 

3 hours for the whole activity 

Room 

A section/classroom or setting where those who attend may be comfortable with listening 
readiness. 

Instructions and step by step description 

Posters with gender neutral human silhouettes previously drawn by the educators are hung 
up. Under each silhouette the profession is written. 
 
Coloured markers and pencils, pieces of coloured cardboard to glue together and craft 
materials are provided for the participants to complete the clothing of the silhouettes. The 
boys* and girls* will have to use the tools provided to complete the shapes, not only on the 
basis of their perception of a job (firefighter, beautician, police officer, doctor, care giver) 
but also to understand what gender connotation they will give to the shapes on the basis of 
their previous associations between professions and masculinity or femininity. 
 
Additionally, educators can invite parents/volunteers whose professions do not culturally 
meet the stereotype standard (female police officer, female firefighter, male beautician) 

Aims of the method 

The aim of the activity is to work on deconstructing gender stereotypes by starting with the 
choice of professions. In this case the main activity chosen was the representation of 
professions through the use of graphic and pictorial arts. Drawing for young children is a 
means of communication, a pleasant and joyful language, as well as being a simple way of 
acquiring knowledge. Moreover, it allows them to have perceptive experiences and at the 
same time to detect in them their representations of the gender/profession relationship. In 
the case of this proposed method, it is combined it with a moment of encounter between 
the children and adults who carry out professions not characterised by gender stereotypes. 
For example, inviting a woman* police officer or, in the case of alternative models of 
masculinity, a man* who works as a beautician. The best thing to do is to make sure that 
there is a correspondence between the professions proposed in the first part of the activity 
to the children and the second.  
This would allow, in the case of graphic representations of stereotyped children, to see that 
in reality a profession can be carried out independently of gender and widen their range of 
future professional choices. 

Content-wise specifications 

In this case, introducing male professional figures who do not perform conventional 
professions (beautician or therapist, stay at home father) and who are linked to care, could 
be useful for the construction of a male gender imaginary of caring for the body or the home, 
traditionally associated with women*. 

Variations 

In the graphic-pictorial representation method, instead of working on the relationship 
between professions and gender, the focus could be on the relationship between 
characters from traditional fairy tales revisited from a gender perspective or on the 
association of gender and play activities. 

Aftermath 

After the method, a discussion activity could be organised between the educators and the 
children (also extended to parents) on the relationship between professions/gender 
stereotypes. 
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Sources of the method 

The method is inspired from the BBC documentary “No More Boys and Girls - Can Our 
Kids Go Gender Free episode 1” https://www.youtube.com/watch?v=wN5R2LWhTrY  
Freedman K. (1994). “Interpreting Gender and Visual Culture in Art Class”. Studies in Art 
Education, (35)3: 157-170. 

 

The photo project 
 

Topics of the method 

Care work 
Developing awareness for peoples’ needs and finding appropriate responses 

Target group 

Children in primary school (ages 6 – 10) 

Number of participants 

At least one small group (3 – 4 pupils) up to an entire class 

Situation  

It’s a more complex, creative group task, so a higher level of concentration is needed. 

Framework 

Necessary material  

One worksheet per group 
The problem situations printed out (one sheet per group)  
A3 paper for posters 
Glue 
Digital cameras for the children (one per group) 
Props for the photos (depending on school stock) 

Preparation 

The problem-situation sheet and the worksheet need to be printed. If there’s enough time, 
the individual situations can be cut out and put into envelopes to prevent a mess. A camera 
must be organized and provided for each group. 

Time 

Two school lessons, each being about 50 minutes 

Room 

The method requires one room for the preparation, discussion and coordination in groups, 
as well as some areas for taking the photos e.g. different rooms, a hallway or a courtyard, 
where the students can talk and spread out without bothering anyone. 

Instructions and step by step description 

The method is divided into three phases: 
 

1) Phase 1: Introduction to the method 
The method and its procedure are introduced to the whole class. 
The students are divided into groups. The group size should not be too large, between 2 
to 5 students. 
Each group receives one work assignment and the problem situations together the 
corresponding worksheet. Work assignment 1 is for second and third grade of primary 
school whereas work assignment 2 is or third and fourth grade of primary school. 
Within the groups, the pupils decide which problem cards they would like to depict 
photographically. The corresponding worksheet should help them to find a structure. The 
educator can help to structure the pupils’ ideas. 
 
 
 

https://www.youtube.com/watch?v=wN5R2LWhTrY
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2) Phase 2: Taking photographs 
The pupils present their scenes by taking pictures of themselves. Props can be very helpful 
in this step. The scenes should also be easily portrayed with everyday objects, such as 
bandages, rags, a fever thermometer, etc. Alternatively, the children can also make 
objects out of paper. 
Afterwards, the photographs must be printed out.  
 

3) Phase 3: Creating the posters 
The pupils create one poster per group with the help of their photos. It should be made 
clear in the presentation which pictures belong to each other.  
At the very end, the posters are presented to the class. The posters can be used as a 
discussion starter to talk about the characters’ feelings, the solution ideas and alternative 
solution strategies. The conversations should take place in an appreciative tone towards 
the pupils works. 
If enough technical equipment is available, pupils can also create PowerPoint 
presentations or digital picture stories. This may require more support from the educator. 

Aims of the method 

Developing awareness for peoples’ needs and appropriate responses 
Working with photography as a creative tool 

Content-wise specifications 

The method focuses on the caring aspect of Caring Masculinities by addressing all of the 
students in thinking about how care activities can be helpful in different situations. 

Variations 

There are two versions of the method: A simple collage of three problematic situations as 
well as their solutions and a photo story of six photos. The photo story (worksheet 2) is a 
more complex form of the method. Here, the pupils are not asked to present 3 problems 
with corresponding solutions, but to create a photo story with six pictures from one problem 
situation. The process of the second variation (photo story) and especially the structuring 
of the ideas needs probably more support from the educator. Also, more props may be 
needed for a storyline. 

Aftermath 

Since the pupils create the pictures themselves and in a lot of cases will be visible in the 
photographs it is important to be aware of the school’s legal framework regarding personal 
photos as well as data and privacy protection. In no case should the photos be made 
publicly available. Also, when talking about the work of the children, it is important to create 
an appreciative atmosphere where no one is being made fun of.  

Comments, experiences, tips, risks  

As stated earlier, it is important to create an atmosphere where pupils and their creative 
works are not being made fun of. In classes where bullying is a big topic, it might be a 
good idea not to present each work to the entire class. 
The solutions to the problems or the photo stories should be somewhat realistic or at least 
be used to start a realistic conversation about appropriate care activities. 

Sources of the method 

This method was developed by Tobias Raphael Häußler for the ECaRoM project. 
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Appendix 
 

Appendix to the method “Who wears what?” 
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Appendix to the method “6 field worksheet” 

 
Worksheet 

Read the worksheet! 

Look at the pictures! Think about which pictures fit into which field for you! 

Cut out the pictures and glue them into the fields! 
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Appendix to the method “Song about friendship” 
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Appendix to the method “Superheroes” 

Superheroes and superheroines are meant to inspire. Superheroes are suitable role 
models for a society that treats people as equals and respects their liberty and dignity. 
Superhero adventures are a huge part of the pop culture. Someone could say that the first 
superheroes emerged in the late 1930s in North America, but ancient legends gave birth to 
modern superheroes. For instance, Hercules as the most popular figure from ancient Greek 
mythology, the son of Zeus, is best known as the strongest of all mortals, looks like a 
common today superhero, except that he did not wear a tight bright outfit. Nowadays Marvel 
and DC quickly established themselves as leaders in the superhero genre. Since the early 
2000s, superhero movies have dramatically increased in popularity. 
The classical definition of a superhero: Superhero is a type of heroic stock character, 
usually possessing supernatural or superhuman powers, who is dedicated to fighting the 
evil of their universe. Superheroes are amazing, strong, inspiring individuals, who are using 
their talents to do good for the world. 
 
The twist within this method is that their caring, protective, empathic and helpful 
characteristics are put forward and that many other people from the children’s lives are 
recognized as heroes or heroines.  

Selection of some examples 

Superman is a fictional character, an alien superhero with supernatural powers but a human 
physique, who appears in comic books published by DC Comics. His origin has been 
slightly changed by the creators over the years, but the essence has remained the same. 
On the distant planet Krypton lives the scientist Jor-El. He discovers that their red sun will 
explode in the near future. To save his three-year-old son, he sends him to Earth in a rocket. 
It lands in the US state of Kansas. A childless couple (Martha and Jonathan Kent) find him 
there. They name him Clark Kent and raise him as their own son, teaching him strong moral 
principles. As Superman grows up, he adopts the alter ego of Clark Kent, whose trademark 
is a pair of glasses which he uses to hide his true identity in public. 
 
Doctor Strange broke with the stage conjurer imagery of these prior comic magicians and 
potently mixed sorcery with the energy of superheroes to create something unique. In his 
origin story, egotistical neurosurgeon Stephen Strange injures his hands in a car crash. 
Attempts to heal his hands using science and medicine fail, and a desperate Strange travels 
to Tibet to find the fabled “Ancient One”, who he hopes will restore him to health. 
 
The Batman features class conflict, asserting that the main theme is social inequality. The 
Batman is a 2022 American superhero film based on the DC Comics character Batman. 
Three of the primary characters - Batman, the Riddler, and Catwoman - are orphans from 
different economic backgrounds. Whereas Batman grew up in privilege, the Riddler only 
knew torment, while Catwoman experienced hardship. The Riddler’s frustration with his 
upbringing leads to him lashing out against the wealthy, reflecting that criminality is born 
from desperation. Brandon Zachary of Comic Book Resources argued that the Riddler is 
“inherently wrong” to think that change can be achieved through violence even if his 
motivations are understandable. Zachary wrote that Batman, Catwoman, and the Riddler's 
upbringings give each character a different worldview: Batman’s is narrow and binary, the 
Riddler adopts a “bitter and cruel” method to fight corruption that harms innocents, and 
Catwoman acknowledges the corrupting power of wealth but only becomes violent when 
her friends are harmed. Catwoman and the Riddler make Batman realize that poverty and 
inequality are the roots of Gotham's troubles, inspiring him to become an agent of hope and 
use his wealth to prevent social inequality.          
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Appendix to the method “Gender Pay Gap – Character cards” 12 

  

Jakob - male Anna - female 

Kindergarten teacher Kindergarten teacher 

1526 € per month 1238 € per month 

  

John - male Laura - female 

Nurse Nurse 

1570 € per month 1273 € per month 

 

 
1 In this method, the people on the character cards are intentionally presented in binary genders. On the one 
hand, this facilitates the explanation of the gender pay gap, which distinguishes between men* and women*, 
and on the other hand, there are no figures for other/ non binary genders in this context. 
2 The monthly salary is the average gross starting salary according to the respective collective agreements (as 
of July 2018). (https://www.gehaltskompass.at) According to Statistics Austria, the gender pay gap in Austria 
was 18.9 per cent in 2020. Based on this statistic, the monthly salary of female characters for this character 
cards have been calculated. (https://www.statistik.at/statistiken/bevoelkerung-und-soziales/gender-
statistiken/einkommen) 

https://www.gehaltskompass.at/
https://www.statistik.at/statistiken/bevoelkerung-und-soziales/gender-statistiken/einkommen
https://www.statistik.at/statistiken/bevoelkerung-und-soziales/gender-statistiken/einkommen
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Alex - male Sara - female 

Speech therapist Speech therapist 

1570 € per month 1273 € per month 

  

Oliver - male Olivia- female 

Paramedic Paramedic 

1480 € per month 1200 € per month 

  

Robert - male Mary - female 

Geriatric nurse Geriatric nurse 

1760 € per month 1427 € per month 
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Appendix to the method “Shopping cart 
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Appendix to the method “The photo project” 

 
Problem descriptions 

 
 

A table is dirty. 

A baby cries. 

A wound is bleeding 

Trash is lying around. 

A friend is sad. 

A human is sick. 

A human is hungry. 

An elderly human has fallen. 

A plant has dried up. 

A piece of clothing has a hole. 

A flowerpot is broken. 

Someone is very tired. 

Someone is being teased. 
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Worksheet 1: Work assignment 

 
1. Form a group of at least two people.  

2. Decide on three problem that you want to depict. Possible suggestions for problem 

situations can be found in the provided list “problem descriptions”. 

3. Think about how you can represent the problems on the questions in a photo and 

make notes. 

4. The following questions can help you: 

• How many characters does the photo include? 

• What are the feelings of the characters in this situation? 

• How can these feelings be represented in a picture? What does the face and 

body need to look like to make that emotion clear? 

• What objects or costumes (props) do you need for the photo? 

5. Take pictures of your representation of the problem situation. Choose the best photo. 

6. Now think about how the problem can be solved. 

7. Present the solution to the problem in another picture. The questions from step 4 

can help you again. 

8. Take a picture of your solution. Again, choose the best photo. 

9. Go through steps 3 to 7 for your other problem situations. 

10. Have your educator print out the 6 photos.  

11. Glue the photos on a poster. Make sure it is clear which problem picture belongs to 

which solution picture. 

 

 
Worksheet 2: Work assignment 

 
1. Form a group of at least two people.  

2. Decide on a card / problem description that you want to make into a picture story. 

Try to find a solution to the problem in the story.  

3. Think about what the plot is and how you can represent it in six pictures (scenes). 

Take notes on a separate worksheet. 

4. The following questions can help you: 

• How many characters does it take to make the picture? 

• What are the feelings of the characters in this situation? 

• How can these feelings be represented in a picture? What does the face and 

body need to look like to make that emotion clear? 

• What objects or costumes (props) do you need for the photo? 

• How can the problem be solved? 

5. Take photos of the six scenes. 

6. Have your educator print out the six photos.  

7. Glue the photos on a poster. Make sure the order of the pictures is clear. 

 

 

  



 

 

91 

 

 

Worksheet 1: Worksheet 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

92 

 

 

 
Worksheet 2: Worksheet 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


