
 

TRAINING CURRICULUM FOR CARING MASCULINITIES 

IN EARLY AND PRIMARY EDUCATION 
Resource for trainers working with current and future childcare pedagogues and primary school teachers 

INTRODUCTION 

Ethnographic and qualitative research on students’ experiences in education in a variety of contexts 

and across different levels of education shows how schools socialise students into gender norms, 

just as they socialise them into society in general (Bray, Adamson, & Mason, 2014). Moreover, 

education does not exist in a vacuum – students have been observed to teach each other 

stereotypical gender norms without adult guidance and even despite alternative messages from 

adults (Thorne, 1993) even before the rise of children-aimed marketing campaigns and popular 

culture that both teachers and educators have to contend with now. As Warin and Gannerud  (2014) 

observe, historically, care has been understood as a female-coded activity that women are 

‘naturally’ inclined to perform and excel at. Given the gender order in the Western society, this 

historical link between care and women's work simultaneously devalues the nature of care. 

Following the binary distinction of gender, masculinity historically has been conceived as 

something inherently opposite to femininity. Further, varying forms of traditional masculinities in 

the present understanding are also constructed based on their differentiation from different forms 

of femininities (Connell, 2000). A novel conception wherein care is attributable to both women 

and men is fostered in the notion of caring masculinity.  Caring masculinity is based on caregiving 

roles instead of breadwinner roles. Caring masculinity is increasingly realized in the everyday lives 

of men but it is still an ‘alternative’ masculinity that needs to be fostered by well-informed and 

knowledge-based policies (Scambor et al., 2014). 

Since gender construction and gender stereotype reproduction occurs from an early age, early care 

and education is a field full of possibilities for positive development. The aim of the project Early 

Care and the Role of Men (ECaRoM) is to overcome gender stereotypes and strengthen caring 

masculinities in early age. That is achieved via exploration of pedagogical practices in early 

education which influence the formation of gender stereotypes about care work and caring, and to 

develop and disseminate gender-sensitive materials and tools focused on caring masculinities, 

gender sensitive education and self-reflection. Equal division of care work presupposes a change 

in existing gender roles and social norms, for both women and men. In the ECaRoM project, we 

use the term ‘caring’ in a rather broad sense (see diagram below; for more information, see the 

ECaRoM Transnational Report and the ECaRoM Manual).  

 

https://ecarom.eu/wp-content/uploads/2022/03/Transnational-report-EcaRom-final.pdf
https://ecarom.eu/curriculum-and-manual/


 

 

 

 

 

 

 

 

 

 

This curriculum presents various training methods intended for work with students of (early) 

education as well as current practitioners of early education and care. The methods provided have 

been created or adapted by experts working in or cooperating with the ECaRoM project. They 

have been tested and used during trainings for ECEC pedagogues in the partner countries. These 

methods cover the areas of self-reflection, care, masculinities, gender stereotypes and gender 

socialization. The chart below indicates the methods that are most suitable to work on particular 

topics.  

Method Self-reflection  Care  Masculinities Gender bias/ stereotypes Gender socialization 

SELF-REFLECTION 

THROUGH A GENDER 

LENS 

♖   ♖  

FROM EXPERIENCES TO 

IMPROVEMENTS 

 ♖  ♖  

GENDER WALKING    ♖ ♖ 

BOXED AND UNBOXED 

MASCULINITY(IES) 

 ♖ ♖   

DE-GENDERING 

EVERYDAY SITUATIONS 
♖   ♖  

THE PRISON OF GENDER 

NORMS 

   ♖ ♖ 

REAL MEN ♖  ♖ ♖  

OPINION BAROMETER  ♖  ♖ ♖ 

LET’S TALK ABOUT CARE  ♖ ♖ ♖  

TIPS & TRICKS ♖  ♖  ♖ 

CARING BOYS* ♖ ♖  ♖ ♖ 

LANGUAGE AWARENESS: 

GENDER SENSITIVE 

LANGUAGE IN 

PRESCHOOL FACILITIES 

   ♖ ♖ 



 

 

SELF-REFLECTION THROUGH A GENDER LENS 
 

Topics  Aims of the method How does the method foster the ideas of caring 

masculinities? 

Self-reflection, gender 

bias, care  

1. reflect on early childhood 

educators’ own gender 

biases and how these 

gender biases can influence 

their work, interactions 

and communications with 

children;  

2. think how to improve the 

work with children towards 

better gender equality. 

The method enables to open up the gender sensitive 

perspective by self-reflection. Listed questions are 

not aimed to criticize early childhood educators’ 

work, but foster a reflection of their work with 

children allowing to see what early childhood 

educators already do and, more importantly, what 

can be improved in their work to promote gender 

equality in ECECs and the perception of care (roles, 

activities) as universal, including caring masculinities. 

Number of participants Materials and space Duration 

Not limited Big room with chairs 70 minutes or more (depends on the group size) 

Instructions  

Step 1: Participants get the list of questions for self-reflection. Every participant answers these questions on their 
own (15 - 20 min). 
 
Step 2: Participants work in pairs or in small groups and exchange their views and answers. They also discuss 
what they can do in their work, interaction, communication with children to promote gender equality. What are 
the main findings? Similarities and differences in working with children? (25 min) 
 
Step 3: Discussion in the whole group. Smaller groups report on their exchanges and discuss on what can be 

done to promote gender equality and caring roles and activities as universal in their work with children (30 min). 

The list of questions for self-reflection through a gender lens and with the focus on caring masculinities: 

 What are my gender biases? What are my expectations, values and beliefs about genders and gender 
roles?  

 How might these gender biases and expectations influence the way I work, communicate and interact 
with children? 

 When I reflect on how I engage with girls* and boys*, are there any differences? What differences are 
there? 

 Do I offer boys* the same toys/games/books/activities as girls*? 

 Do I involve the boys* in tidying up toys? 

 Do I involve boys* in setting the table for meals and tidying up after meals? 

 Do I involve boys* in helping a peer to dress/undress? (e.g. to help tie the shoes)? 

 If a girl* or a boy* is hurt and needs comfort, do I react in the same way? 

 Do I interact in the same way with boys* and girls*? Do I use the same tone of voice, volume, body 
language when talking to a girl* or to a boy*? 

 Do I respond differently to inappropriate behaviour by boys* and girls*?   



 

 Do I react differently to the feelings expressed by boys* or girls* (e.g., ‘it is not appropriate for a boy to 
be afraid’)? 

 Do I make sure that all children are equally involved in the activities and receive my attention? 

 Do I support and include girls* and boys* in kindergarten activities? For example, boys* may express 
more interest with regards to a football game and the home corner may be more frequented by girls*. 
Do I interfere or do I leave it as is? 

 What kind of compliments I use for girls* and boys*? Are there any differences? 

 Do I involve the kindergarten support staff such as cooks, caretakers and cleaners in the activities with 
the children?  

 Do I use examples of men in caring roles (e.g., active fathers, medical brothers, social workers, eco-
activists) as good examples? 

 Do I discuss caring professions with children and organise games (e. g., work and professions in 
kindergarten, hospital, retirement home)? 

 Do I present examples of male carers, educators, social workers, primary school teachers to children, e. 
g., in picture books, cartoons, books or other sources? 

 Do I ever invite a male educator or carer to a group to present his work to children and talk to them?  

 Do we ever visit a nearby retirement home together with the children?   

 Do I ever invite people with disabilities to the group to talk to the children? 

 Do I ever talk to the children about how they share household chores at home? 

 Do I ever talk to children about how they (can) help their grandparents?  

 Do I involve fathers, grandfathers or brothers in my work with parents? 

 If a child gets ill, who do I inform first and why? 

 Do I pay attention to gender equality in the playroom? 

 When I discuss cartoons, fairy tales, stories, books, etc. with children, do I also adress the topic of gender 
equality?  

 Do I use books that show how people work together to make a difference (rather than heroic stories, 
for example)? 

 Do I ever talk to children about the people who are marginalized in society (e.g. Roma and Roma women, 
refugees, the poor, migrant people)? 

 Do I ever talk to children about different forms of family (e.g. single parent, divorced, multi-
generational, transnational, lesbian and gay families)? 

 What do I already do in my everyday work with children to promote gender equality? 

 What would I like to do better to promote gender equality in my everyday work with children?  

Variations Possible risks & other tips Future activities 

If the group is big (20 or 

more participants), 

instead of working in 

pairs it might be better 

to work in smaller 

groups (4-6). 

It is important to stress that the 

purpose of this method is not to 

criticise the work of early 

childhood educators, but for 

them to reflect on their work 

with children and to look for 

improvements. 

Afterwards participants can review the toys, books, 

images and materials they use with children to check 

if these materials promote gender equality and non-

stereotypical images. You can use the method Caring 

Boys* to facilitate this review. Another self-reflection 

based method that can be used after this is From 

Experiences to Improvements.  

Authors of the method 

The method Self-reflection Through a Gender Lens was created in the ECaRoM project by the Peace Institute 
team. 

 

  



 

FROM EXPERIENCES TO IMPROVEMENTS 

Topics  Aims of the method How does the method foster the ideas of 

caring masculinities? 

Gender stereotypes, care 1. reflect and discuss early childhood 

educators’ experiences in every 

day kindergarten dynamics;  

2. discuss challenges that early 

childhood educators experience in 

their work either with children or 

with parents and how they react; 

3. look for possible solutions for 

reflected challenges. 

The method enables to reflect and discuss 

gained experiences through a gender 

sensitive perspective.  

Number of participants Materials and space Duration 

Not limited  Big room with chairs; paper and pens 35 minutes 

Instructions and procedures 

Step 1: Participants work in small groups and discuss the questions, exchange their views and answers. They 

write their main experiences, challenges and concrete proposals on a piece of paper (10 min.). 

Step 2: Each group reports to the whole group (10 min.). 

Step 3: Discussion in the whole group follows (15 min.). 

The participants discuss the following questions: 

 What are your practical experiences in work with children/parents with regards to gender stereotypes 

and care?  

 Do you support and involve girls* and boys* equally in kindergarten activities? 

 What are the challenges you face in each kindergarten group?  

 How do you approach and overcome situations where there are gender differences in the 

implementation of care activities? 

 How do you react when you encounter promotion of gender stereotypes (in work either with children 

or with parents)? 

 Where do you see solutions to improve the current situation? 

Variations Possible risks & other tips  Future activities 

The questions can be 

adjusted to more specific 

situations to encourage a 

more open exchange of 

opinions and experiences. 

The participants are very different and 

perhaps some might have some 

concerns about open discussion in the 

working groups. 

Possible further activities can be based on 

the results of discussions (for example, 

organize a roundtable discussion with 

parents, etc.). You can also work on further 

solutions for the challenges indicated during 

this exercise using the Tips & Tricks method.  

Authors of the method 

The method From Experiences to Improvements was prepared and adapted in the ECaRoM project by the team 

of the Peace Institute (Slovenia). 



 

 

GENDER WALKING 
 

Topics  Aims of the method How does the method foster the ideas of caring 

masculinities? 

Gender stereotypes and 

gender socialization 

1.  discuss gender socialization 

and gender stereotypes from 

participants' personal 

experience; 

2. introduce reflection on how 

gender socialization can limit 

people's experiences, 

activities, and life choices.  

The method builds on people's experiences and 

later in the discussion the facilitator can introduce 

some explanations/reflections on how gender 

operates by indicating behaviors/activities 

appropriate exclusively or primarily for men and 

women. The discussion can then also lead to a 

reflection on the consequences for people who 

violate these gender codes (which can range from 

disapproval, being considered strange, 

inappropriate, to more serious consequences such 

as being criticized, ostracized, and so on). The 

method is intended as an initial exercise to reflect 

on gender socialization in general and masculinity 

socialization in particular.  

Number of participants Materials and space Duration 

6 - 20 (depends on room 

size) 

Materials: a whiteboard (or a 

presentation) where you can 

write questions (optional). 

Space: a space where people can 

move around freely  

45 minutes 

Instructions and procedures 

Explain to the participants that upon the command "Walk!" everyone should start walking around the room as 

fast as possible while trying not to bump into each other. At the command "Stop," they are to stand one in front 

of the other and form pairs. 

 

Explain that a sentence will be said out loud to be discussed with the partner for two minutes. Then the command 

"Walk!" will be given again; the group will resume walking around the room until the new "Stop" command; then 

it will be the turn of the second statement, and so on. 

 

Statements to use: 

 Something typical of  my gender that I do willingly. 

 Something typical of  my gender that I do not do willingly. 

 Something not typical of my gender that I like to do. 

 Something not typical of my gender that I wish I could do without being judged. 

 Something I hope happens during the workshop cycle (optional). 

 



 

After all the statements have been enunciated and discussed in pairs, discuss with the entire group the main 

items that emerged during the paired discussion for each item and the main expectations with respect to the 

workshop cycle. 

Variations Possible risks & other tips  Future activities 

It could be modified by formulating 

a similar set of questions but with 

regards to occupation: 

In the case of male educators: 

would I have felt more "manly" if I 

had been an aerospace engineer? 

In the case of female educators: 

would I have felt less like a woman 

if I had been an aerospace 

engineer? 

The discussion might reinforce the idea 

that some behaviors/activities are typical 

of only one gender, thus confirming the 

validity of traditional gender norms (in this 

case it is appropriate for the facilitator to 

question these norms); participants may 

bring up very personal situations that have 

caused them pain or that might expose the 

participant too much (in this case the 

facilitator might suggest continuing to talk 

about the specific instance separately after 

the workshop is over). 

You can follow up this method 

with The Prison of Gender 

Norms which goes further into 

gender stereotypes and 

socialization. If you want to 

focus on masculinities, you can 

choose Boxed and Unboxed 

Masculinity(ies) or Real Men as 

a follow up.  

Authors of the method 

Amnesty International. Making rights a reality. Gender Awareness Workshops. 2004  

 

  



 

BOXED AND UNBOXED MASCULINITY(IES) 

Topics  Aims of the method How does the method foster the ideas of 

caring masculinities? 

Gender stereotypes, 

masculinities, care 

1. enable participants to reflect on their 

own approaches to gender issues and in 

particular on their expectations with 

respect to internalized models of 

masculinity; 

2. reinforce awareness that gender issues 

are not only about women's issues and 

that they are not static issues around the 

male-female or male-female axis; 

3. explore stereotypes and anti-stereotypes 

about masculinity constructed by popular 

culture;   

4. uncover different avenues for educating 

alternative models of masculinity (e.g., 

caring masculinities). 

This method is useful for exploring one's 

idea of masculinity. It is based on the 

process of analyzing educators’ and 

teachers’ views with respect to 

hegemonic and alternative 

masculinities. This is useful in opening up 

the debate on how education for caring 

masculinities is a tool for moving beyond 

norms and standards of traditional 

masculinities. It can also lead to the 

analysis of the category of care beyond 

the femininity-care binomial 

understanding it as a dimension that can 

be associated with masculinity to 

promote new models of masculinity. 

Number of 

participants 

Materials and space Duration 

4-5 people in a group; 

up to 20 people in 

total 

Magazines full of advertisements and 

pictures, a paper box (or a big sheet of paper), 

highlighters, scissors, glue or tape. 

60 minutes 

Instructions and procedures 

Form groups of 4-5 people. 2 groups should work on stereotypes of masculinity and the other 2, on alternative 

models of masculinity. 

 

Each group will be given magazines to leaf through and from which to draw pictures and/or phrases that the 

participants consider corresponding to masculinity stereotypes and alternative models of masculinity, according 

to the task given to their group. Participants should decorate a box provided to them (alternatively, they can use 

a big sheet of paper). The groups assigned the task on stereotypes of masculinity will title the box/ sheet 

"masculinity in a box," while the other groups will give the title "free masculinity" (20 min.). 

 

When the boxes/sheets are ready, each group will present the stereotypes and anti-stereotypes identified and 

the aspects highlighted by each group will be compared (10 min). 

 

All participants will be asked to discuss how gender stereotypes affect the way boys* understand social norms, 

gender roles and expectations and how alternative models of masculinity can be helpful in countering toxic 

masculinity. 

 

Questions to guide the discussion: 

 How should a man* look and behave to be successful in society? 



 

 How are the attitudes that correspond to a "real" man* constructed? 

 How does our culture construct "gender boxes" for males?  

 What happens when a boy* or a girl* does not fit into the "gender box"? 

 How can alternative models of masculinity affect the deconstruction of norms? 

 In your opinion, what role could education play in caring for self, others, and the environment play for 

boys* as early as in early childhood in forming new masculine identities beyond the stereotypes?  

 What are the advantages and disadvantages of fitting into a "gender box"? 

 How could one get out of these boxes? 

Variations Future activities 

Other tools such as music videos or TV 

series can be used in place of magazine 

articles.  

You can follow this method with the method Real Men to go into 

more depth on societal and individual expectations for men and 

how they correspond to lived experiences.  

Authors of the method 

This method was adapted by Istituto Degli Innocenti (Italy) for the ECaRoM project based on The Man Box: 

Equimundo. The Man Box: A Study on Being a Young Man in the US, UK, and Mexico – Key Findings 

https://www.equimundo.org/resources/man-box-study-young-man-us-uk-mexico-key-findings/  

Additional sources 

Mediterranean Institute of Gender Studies (2012). Youth4Youth: A manual for Empowering young people in 

preventing gender-based violence through peer education. <www.medinstgenderstudies.org/wp-

content/uploads/Y4Y-Manual_digital_v12.pdf Van der Veur, D., Vrethem, K., Titley, G., Tóth, G. (2007). Gender 

Matters. A manual on addressing gender-based violence affecting young people. Council of Europe. 

http://www.eycb.coe.int/gendermatters/>. 

NextGenMen. Deconstructing the Man Box  https://www.nextgenmen.ca/blog/deconstructing-the-man-box 

 

  

https://www.equimundo.org/resources/man-box-study-young-man-us-uk-mexico-key-findings/
http://www.eycb.coe.int/gendermatters/
https://www.nextgenmen.ca/blog/deconstructing-the-man-box
https://www.nextgenmen.ca/blog/deconstructing-the-man-box


 

DE-GENDERING EVERYDAY SITUATIONS 

Topics  Aims of the method How does the method foster the ideas of caring 

masculinities? 

Self-reflection, 

gender 

socialization, 

gender 

stereotypes 

 

1. reflect gender-based 

preconceptions along 

everyday work situations; 

2. discuss and reflect what 

gendered ascriptions are 

inherent in everyday work 

situations; 

3. develop alternative ways 

of acting beyond gendered 

scripts; self-reflection on 

gendered assumptions. 

 

Depending on the examples chosen/added this method can 

address how boys* and girls* are limited by gendered 

expectations in their career choices and how this limits their 

individual development. For this more examples like 

example 4 and 5 can be added, depending on the context. 

This can help professionals to adapt their everyday work 

activities to be more inclusive for all vocational choices of 

boys* and let them be seen as equally 

important/meaningful. As participants should reflect on 

alternative ways of action the method is directly asking how 

to not reproduce preconceptions and thus further the 

opportunities of behaviour available. 

Number of 

participants 

Materials and space Duration 

Variable, 

depending on 

how many small 

groups you make 

Copies of the everyday work situations and tasks, 

chairs/tables to be able to work in small groups in different 

corners of the room. 

Rooms: 1 big room or enough small rooms to be able to work 

in groups. 

40 - 70 minutes depending on 

how long the groups want to 

discuss 

Instructions and procedures 

Make small groups of 2-4 people each. You may ask if participants would rather be in a gender-mixed or non-

mixed group. 

 

All small groups get the following instructions: 

 Start at your table with the situation given and discuss the following questions/tasks: 

o What gendered preconceptions are presented, that restrain children and youth in their 

individual development? 

o What are possible alternative ways to deal with the situation, e. g., different wording. 

 If you are satisfied with the outcome of your debate, move on to the next table, if there is still another 

group there, get the paper with the example and discuss somewhere else. 

 It is not about crossing off as many situations as possible, but rather about in-depth discussions and 

exploration of alternative ways of acting. 

 

Possible questions for a plenary discussion once the work in groups is over: 

 What did you notice? 

 Which of these situations do you recognize from your everyday work activities? 

 How can the situations be handled in a different manner? 

Example Situations: 



 

 

Situation 1: 

After a canoeing trip your colleague comes into the room and says: “I need four strong boys!”. 

 

Discuss the following questions: 

 What messages do the boys* in the group receive? Do all boys* receive the same message? 

 What message do the girls* receive? 

 What gendered preconceptions are presented in this situation that restrain children and youth in their 

individual development? 

Find alternatives, e. g., a different wording. 

 

Situation 2: 

A girl comes to you and tells you that she is very happy, as she is in love. You reply: “That is great! What is his 

name?”. 

 

Discuss the following questions: 

 What messages does the girl* receive? 

 What messages do the girls* who listen to the conversation receive? 

 What messages do the boys* who listen to the conversation receive? 

 What gendered preconceptions are presented in this situation that restrain children and youth in their 

individual development? 

Find alternatives, e. g., a different wording. 

 

Situation 3: 

A boy comes to you crying and says he has been pushed by another child. Your colleague replies: “You are a boy; 

you have to fight back!”. 

 

Discuss the following questions: 

 What messages does the boy* receive? 

 What message do the other boys* receive? 

 What messages do the girls* receive? 

 What gendered preconceptions are presented in this situation that restrain children and youth in their 

individual development? 

Find alternatives, e. g., a different wording. 

 

Situation 4: 

During a discussion about a mandatory internship a boy says he will do an internship as a carpenter and the 

teacher replies “That is a real man’s job!”. 

 

Discuss the following questions: 

 What messages does the boy* receive? 

 What message do the other boys* in the class receive? 

 What messages do the girls* receive? 



 

 What gendered preconceptions are presented in this situation that restrain children and youth in their 

individual development? 

Find alternatives, e. g., a different wording. 

 

Situation 5: 

When talking about career choices a boy says he wants to stay at home and take care of the children, and you 

reply “Who will feed your family then?”. 

 

Discuss the following questions: 

 What messages does the boy* receive? 

 What message do the other boys* listening to the conversation receive? 

 What messages do the girls* listening to the conversation receive? 

 What gendered preconceptions are presented in this situation that restrain children and youth in their 

individual development? 

Find alternatives, e. g. a different wording. 

Variations Possible risks & other tips  

The method can be modified by using 

different examples, e. g., collected 

beforehand in a discussion with the 

participants from their everyday experience. 

Also, the number of situations can be 

decreased /increased according to the group 

size. 

A lot of participants often say that through these concrete 

examples they are sensitized about the words they use and the 

effects they have. Participants can show feelings of shame, anger 

or resistance, if they feel like they have been “caught”. As 

facilitators you should be prepared for this kind of reaction. This 

is also a reason why it is good to use this method in a group that 

is already familiar and comfortable with one another. 

Authors of the method 

The idea and first conception of the method by Bernard Könnecke within the project Geschlechterreflektierte 

Arbeit mit Jungen an der Schule (www.jungenarbeit-und-schule.de/) entwickelt (Könnecke 2012). It was then 

further developed by several employees of Dissens – Institute for Education and Research, amongst others in the 

projects Rechtsextremismus und Männlichkeit(en)/Vielfalt_Macht_Schule (www.vielfaltmachtschule.de; 

Laumann/Stützel 2015) and Geschlechterreflektierte Neonazismusprävention (http://dissens.de/gerenep/). 

Thanks go to Sam Tsemeu for suggestions on the development of the examples. 

Additional sources 

In German, printed the method can be found in: Könnecke, Bernard/Laumann, Vivien/Hechler, Andreas (2015): 

Methode: Praxissituationen entgeschlechtlichen. In: Hechler, Andreas/Stuve, Olaf (2015) (Hrsg.): 

Geschlechterreflektierte Pädagogik gegen Rechts. Opladen/Berlin/Toronto: Verlag Barbara Budrich, 73-78. 

Könnecke, Bernard (2012): Geschlechterreflektierte Jungenarbeit und Schule. In: Dissens e. V. u. a.: 

Geschlechterreflektierte Arbeit mit Jungen an der Schule. Berlin: Eigendruck, S. 62-71. 

Laumann, Vivien/Stützel, Kevin (2015): „Dann bin ich ja gar nicht mehr authentisch“ – Die Gefahr von 

Verkürzungen in der pädagogischen Rechtsextremismusprävention. In: Hechler, Andreas/Stuve, Olaf (Hrsg.): 

Geschlechterreflektierte Pädagogik gegen Rechts. Opladen/Berlin/Toronto: Verlag Barbara Budrich, 135-150. 

 

  



 

THE PRISON OF GENDER NORMS 

Topics  Aims of the method How does the method foster the ideas of caring 

masculinities? 

Gender socialization, 

gender bias/ stereotypes 

 

1.  show that the social 

demands on people to 

form an identity can often 

lead to a loss of abilities 

and characteristics; 

2. provide space for 

questioning the 

‘masculinity’ or ‘femininity’ 

of particular traits; 

3. provide the opportunity to 

attribute them more to the 

person than to gender 

requirements. 

The method exposes very traditional gender 

demands, but makes them visible and open to 

criticism. As the participants understand how 

striking and unambiguous these requirements can 

be, they comprehend the extent of the demands on 

young people. This method is deliberately about a 

binary representation and the realisation that 

young people are strongly influenced by gender 

requirements. Through this method those who 

work with boys* can be sensitised to respond more 

to the individual needs of boys* and thereby 

support them in an alternative socialisation process 

towards more a more caring conception of 

masculinity.  

Number of participants Materials and space Duration 

5 - 20 Large writing surface (e. g. 

flipchart, blackboard, etc.) and 

coloured pens/crayons. 

30-45 minutes 

Instructions and procedures 

First, a large circle is drawn on the flipchart/board/etc. and a very small circle in the middle. 

 

Then, the participants are asked to collect many characteristics, hobbies, feelings and activities that a person can 

do/have. Everything is allowed: sleeping, playing football, long hair, travelling, nail polish, worried, decent, wild, 

uncommunicative, etc. These are all written in the big circle without overwriting the small circle.  

 

When a substantial amount has been collected, the trainer asks one participant to choose one of the binary 

genders (either male or female). A name can also be given. This gender is marked in the inner circle, i.e., an arrow 

pointing upwards to the right (male) or a cross pointing downwards (female) is added. The circle is now this 

person; a name can also be written on it. 

 

Now the participants are asked to imagine that this person with this gender absolutely wants to conform to the 

given norms and thus be read as a woman* or a man*. It is not about personal views or individual preferences 

of the participant, but about what would help the person to be a "real girl*" or a "real boy*". 

 

On the basis of this, all the previously collected characteristics are then discussed individually: 

 If the participants think that this characteristic cannot be reconciled with the gender role, it is either 

crossed out completely or pointed out of the circle with an arrow.  

 If the participants think that a characteristic suits the imaginary person very well, it can be underlined 

or marked with an exclamation mark.  



 

 If it is unclear how a specific characteristic fits, it can be specified (e. g., doing sports: what kind of sports 

would be ok? Add, for example, dancing/boxing).  

 If it is unclear whether these characteristics fit or would be possible for both binary genders, it can be 

put in brackets or left as is.  

 

All characteristics should be talked about, but not too much detail should be given. The point is to create a picture 

that shows how many characteristics are against gender roles and have to be "removed" from the possible 

selection, even if they could actually enrich the person, or which characteristics should fit very well into the 

image of a certain gender. 

 

In the evaluation, you can start by asking:  

 What do you notice? It is important that it becomes clear how much young people are limited in their 

possibilities in developing your identity when they follow gender stereotypes. 

 What do you think the girl*/boy* does better if she*/he* follows the requirements? 

 What would the environment say if she/he (didn't) do it? 

 What would help people to live out non-gender-conforming characteristics?  

These questions are intended to stimulate the idea that societal constraints exist but can certainly be changed if 

many people have an awareness of them. 

Possible risks & other tips Variations  Future activities 

It is not about individual 

characteristics, but a 

rough picture. However, 

this should clearly show 

how much young people 

are influenced in their 

identity formation in 

order to belong or to be 

recognised. 

For participants who have already dealt a lot with gender 

requirements, the topic of "trans* identities or non-binary 

identities" can be suggested here. This can be followed by 

the question in the evaluation:  "What happens to people 

who see themselves as neither male nor female and what 

about people who have a different biological sex than they 

define for themselves? Here it can be well addressed that 

developing your identity can have a very different meaning 

for certain marginalised people. In the case of trans* people, 

for example, they may (have to) take on the characteristics 

of their desired gender in order to be perceived as such from 

the outside. 

This method can be 

supplemented with 

Boxed and Unboxed 

Masculinity(ies) to 

focus specifically on 

masculinity norms or 

Let’s Talk About Care 

to expand on the 

activities related to 

care and how these are 

influenced by gender 

norms.  

Authors of the method 

Katharina Debus and Olaf Struve, adapted by Riccarda Eggemann. 

 

 

  



 

REAL MEN 

Topics  Aims of the method How does the method foster the ideas of caring 

masculinities? 

Masculinities, gender 

stereotypes, self-

reflection 

1. enable the participants 

to gain an understanding 

of the diversity of 

masculinities;  

2. foster reflection on the 

work it takes to perform 

and embody gender 

stereotypes;  

3. foster reflection on the 

characteristics of a 

hegemonic form of 

masculinity and how it 

can change.  

During the use of the method “Real Men”, stereotypes 

and ideals of masculinities are discussed and reflected. 

By reflecting hegemony and stereotypes, the diversity 

of masculinities and the importance of men* doing 

care activities is made visible. Participants are, 

therefore, able to see the extent to which traditional 

and stereotypical ways of masculinity contradict 

individuals’ interests and how and why they are a 

subject to change. 

Caring Masculinity becomes evident through the 

participants’ self-reflection about characteristics they 

like about the men* they know. `Real Men` are usually 

men* who care for others, themselves, the 

environment, etc.  

Number of participants Materials and space Duration 

5 - 20 participants Paper and pens for all 

participants 

15 - 40 minutes (depends on the size of the group) 

Instructions and procedures 

1) Prepare 

Hand out sheets of paper and pens to each participant. Ask them to number the two sides of the paper with 1 

(front side) and 2 (back side). 

2) Write about “men* in general 

Ask the participants to think about societal ideas about and the expectations for men* and to write them down 

on page 1. Give them 5 minutes to do this. 

“How do we picture men* in general? What does the society think about men*? What is the dominant concept 

of masculinity? Which characteristics are typical for this concept? Please describe this on the first page.” 

3) Write about a man* I like  

Ask the participants to think about a male person they like and to describe this person on page 2. Give them 

another 5 minutes to do this. 

“Now, please think of a male person from your group of friends, or your family, or from work, or anywhere else 

that you like very much. Please describe on page 2 why you like him.” 

4) Read each other’s ideas  

Ask the participants to take their sheets of paper and form a ball out of it and throw it around to someone who 

wants to catch it and read it. This way, participants read each other’s ideas. Repeat this part several times (it’s 

fun!). 

5) Form groups of two and talk about masculinity concepts  

Ask the participants to now find a partner (ideally, someone they do not know very well) and discuss the following 

questions: 

 Are the characteristics we listed on page 1 the same that we listed on page 2? 



 

 Where are they similar, where do they differ? 

 What could the differences mean? 

6) Plenary discussion  

Ask participants to share what they have learned from writing, reading and discussing their ideas about men* in 

general and “a man* they like. During the discussion, you can talk about: 

 “Typical” vs. “real life” masculinities (embodying societal concepts, what are the costs to men* who 

attempt to strictly adhere to dominant expectations of masculine ideology). 

 Changing ideas of masculinities over time and differences in different societies. 

 Hegemonic masculinity vs. devalued forms of masculinities (the kind of masculinity that is most 

dominant at any given time, few men* are able to live up to that ideal). 

 Diversity within masculinities (e.g. in relation to social class, age, family status, ethnic identity, 

immigration status). 

 Caring masculinities (self-concepts & societal structures that make it possible/impossible for men* to 

embrace and enact values of care in their private and working lives). 

 Masculinities and vulnerability. 

 

This method should always end with reflecting on what the participants experienced and how they felt about it. 

You can use the following questions to start a group reflection: 

 What do you think of these results? 

 What was surprising/ not surprising for you? 

 Why do the two sides differ so much/why not? 

 What do you think that does with boys*/men*? 

 What would you change, if you could? 

Variations Future activities 

The method can be modified depending on the amount 

of time available and the number of participants. Both 

the time for self-reflection, how often the paper balls 

are thrown back and forth and the time for discussions 

can be varied. With this method you can very 

successfully go in depth on the topic of gender 

stereotypes, masculinities and caring masculinities, or 

you use it as a teaser / introduction for self-reflection. 

You can supplement this with Boxed and Unboxed 

Masculinity(ies) to work further on masculinity norms 

or Caring Boys* to focus on gender norms in the field 

of early education.  

Authors of the method 

Method was developed in the project Boys* in Care, which used a variation of an idea from: Bissuti, 

Romeo/Wölfl, Georg (2011): “Stark aber wie? Methodensammlung und Arbeitsunterlagen zur Jungenarbeit mit 

dem Schwerpunkt Gewaltprävent ion, Bundesministerium für Unterricht, Kunst und Kultur (Abteilung 

GM/Gender und Schule), Vienna, 2nd Edition”  

http://www.eduhi.at/dl/starkaberwiebroschre2011inte.pdf 

 

  

http://www.eduhi.at/dl/starkaberwiebroschre2011inte.pdf


 

OPINION BAROMETER 
 

Topics  Aims of the method How does the method foster the ideas of caring 

masculinities? 

Gender 

bias/stereotypes, 

care, gender 

socialization   

1. discuss opinions on gender roles, 

distribution of care activities in a 

brave space;  

2. reflect on the (lack of) reasoning for  

gendered care work distribution. 

This method addresses stereotypes about gender 

roles in care professions and in families. It 

questions gender-typical patterns. Furthermore, 

participants have the opportunity to learn that 

everybody can do care work and domestic work 

and be equally valued. The method will show that 

care is not a feminine field. Sharing 

responsibilities of care at home is a good start to 

overcome barriers of gender inequality. 

Number of 

participants 

Materials and space Duration 

Up to 25 

participants 

Paper sheets 150/50 cm: “yes/I agree” 

and “no I disagree”. 

Markers of different colours. 

15 - 45 minutes (depends on the size of the group 

and on how many statements are used) 

Instructions and procedures 

1) Preparation 

Prepare in advance a number of statements on separate sheets of paper. The statements are as follows: 

 Dish washing is a task for men* and women*. 

 Repairing the car is something that women* can do. 

 A father should dedicate as much time for domestic work as a mother does. 

 Spending time with children is as important for a father than spending time to earn money. 

 All family members should be involved equally when an important decision has to be made (e.g. 

relocating). 

 A father should take care of the child when the child is sick. 

 

2) Introduction and explanation 

Introduce the method. Explain that you will read some statements and the participants will have to show their 

opinion by positioning themselves on the spectrum of approval and rejection (between the two signs). 

Furthermore, each participant is asked to explain why they chose that particular position. This leads to an 

exchange of different opinions.  

You should point out that it is not a matter of “right” or “wrong” but of reflecting on and justifying one's position. 

“Please listen to each other and be patient and respectful to the opinions of all other participants.”  

 

3) Implement the method 

Start the method by reminding the first steps of the method. “I will read some statements and I invite you to 

think about them and position yourself to the signs that say “yes/I agree” or “no/I disagree”. You can choose your 

position on the spectrum in between those two (yes/no).” 



 

Read a statement. After hearing the statements, the participants may choose to go to the left or to the right if 

they agree or disagree with the statement or may stay in the middle if they hesitate. 

After each statement ask the participants to explain their choices in order to stimulate a discussion. The role of 

the trainer is a facilitator, who does not impose their own opinion or give examples from their own life 

experiences. The idea is to create a brave space, where participants can explain their opinions frankly without 

being blamed.  

 

4) Reflection 

Suggestions for reflective questions: 

 Was it difficult to take a position? 

 Did you want to change your position when you listened to the motivation of others? 

 

5) Summary 

At the end, summarize the acquired knowledge and opinions. You can commend the participants for their 

understanding and honesty.  

“It is fair to distribute the duties at home in such a way that all family members have free time as well, which they 

can spend together or enjoy themselves on activities they find interesting. People living together should have 

equal rights and equality should be visible in families. This also means that all family members have equal 

responsibilities to care for kids and housework. Housework and cleaning can be done by all family members.” - 

Focus on Caring Masculinities! 

Variations Future activities 

Depending on the size of the group, there might be more or 

fewer statements for discussion than the ones suggested. You 

can also choose different statements based on the interests 

of the participants or the aims of the method.  

This method is a good starting point. You can 

follow it up with The Prison of Gender Norms or 

Let’s Talk About Care. You can also use Self-

Reflection Through a Gender Lens to encourage 

self-reflection on participants’ professional 

practices.  

Authors of the method 

The method was developed by Magdanela Delinesheva, Roza Dimova and Tatyana Kmetova (Centre of Women’s 

Studies and Policies, Bulgaria) under the Project “Equal at School Equal in Life”, financed by the European Youth 

Foundation to the Council of Europe in the framework of the " All Different, All Equal " European Youth Campaign 

for Diversity, Human Rights and Participation in 2007. More about the lesson: 

http://www.cwsp.bg/en/htmls/page.php?category=500&id=910 

Additional sources 

https://www.boys*-in-care.eu/tools 

Boys* in Care Toolkit, p. 32. 
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LET’S TALK ABOUT CARE 

Topics  Aims of the method How does the method foster the 

ideas of caring masculinities? 

Care, gender 

stereotypes, caring 

masculinities. 

1. broaden the understanding of care and the 

importance of caring in people's lives; 

2. help understand the concept of caring masculinity. 

The method helps to expand on 

both the theoretical concept of 

caring and masculinities. 

Number of 

participants 

Materials and space Duration 

Unlimited  A set of sticky notes and a pen for each participant 60 minutes 

Instructions and procedures 

Before starting the method, take a few minutes to briefly discuss how care work is perceived in our society, who 

it is attributed to, and what gendered connotations are associated with it (5 min.). 

Then, ask the participants to recall the actions they associate with care and write them down one by one on a 

separate sticky note (5 min.). 

When the task is completed, invite participants to put all their sticky notes on the wall or board and organize 

them thematically. For instance, activities that fit the topic “Caring for animals”, “Caring for family members”, 

“Caring for health”, etc. (10 min.). 

When all the sticky notes are assigned to a topic, a general discussion follows (30 min.): 

 Which of the mentioned thematic care topics could be attributed only to women*, men* or to both 

men* and women*? 

 Which activities could be done by women*, men* or both men* and women*? 

 How can we describe caring masculinities? 

 Which caring aspects would it be easier to integrate to already existing masculinity norms and which 

could encounter bigger challenges? 

The discussion can be summarised using a short presentation of the term care used in the ECaRoM project. It 

includes the following aspects (10 min.): 

 Individual: taking care of oneself, one's personal health and well-being. 

 Relational: rejection of hierarchical, dominating and privileged relationships between people and 

rejection of violence. 

 Family and social networks: care work necessary to ensure the daily physical, social and emotional well-

being of family members and other close relatives; care for people in need (children, elderly, sick, people 

with disabilities), household maintenance (cleaning, shopping, cooking). 

 Occupational: occupations in education, health and social care (early carers and educators, primary 

school teachers, nurses, carers, social workers). 

 Social solidarity: concern for the community and society in general (e. g. voluntary work, participation 

in social movements, empathy and solidarity towards excluded and marginalised social groups). 

 Ecological: care for nature and the planet. 

Sources of the method 

Method was developed by experts of Center for Equality Advancement (Lithuania) for the project Early Care and 

the Role of Men (ECaRoM).  



 

TIPS & TRICKS 
 

Topics  Aims of the method How does the method foster the 

ideas of caring masculinities? 

Gender stereotypes, 

masculinities 

1. encourage participants to closely scrutinize 

their professional behaviour;  

2. encourage to look for solutions for current 

or future challenges in working with gender 

stereotypes and caring masculinities; 

3. foster closer cooperation and peer support.  

The method helps discover what 

could help teachers in their daily 

activities in order to more 

effectively integrate the topic of 

caring masculinity into 

educational programs and daily 

interactions with children. 

Number of participants Materials and space Duration 

Unlimited  Big sheets of paper, markers of different colors 45 minutes 

Instructions and procedures 

Participants are divided into three groups. Each group is seated around a table and receives one marker (of 

different colour) and a sheet of paper with a written question: 

 Group I: What kind of help do you need (and from whom) to work more actively on the topic of caring 

masculinities? 

 Group II: What challenges do you face when working on the topic of caring masculinities? 

 Group III: What support could you provide to each other as you work on the topic of caring 

masculinities? 

Each group will have 10 minutes to write down the answers on the sheet of paper. Then the participants will stay 

at their tables, and the flipchart will "travel" to the next group clockwise. Participants will have to familiarize 

themselves with the notes on the sheet and provide their insights. 5 minutes will be allocated for this. The 

flipcharts will then move clockwise again until they return to the table they started from. 

 

When the flipchart with answers returns to where it started, the groups are asked to review the entries, to 

present the insights and to discuss. 

Authors of the method 

Method was developed by the experts of Center for Equality Advancement (Lithuania) for the project Early Care 

and the Role of Men (ECaRoM).  

 

  



 

CARING BOYS* 

Topics  Aims of the method How does the method foster 

the ideas of caring 

masculinities? 

Gender stereotypes, care, 

self-reflection. 

1. identify gender stereotypes in educational 
materials for preschool education focused on 
caring;  

2. identify participants’ own experience in 
engaging boys* in caring activities;  

3. share and build upon positive experiences of 
other participants of ways to engage boys* in 
caring activities;  

4. develop lessons learned from the shared 
practises;  

5. foster reflection on participants’ biases with 
regards to caring masculinities. 

Engaging boys* in different 

caring activities contribute 

to developing their 

understanding that caring is 

not associated with the 

female gender but is a 

common human obligation 

towards others. 

Number of participants Materials and space Duration 

From 5 to 20 participants Enough space to work in pairs and in small groups. 

Sheets of paper and pens for all participants. 

Curriculum materials 

From 45 to 90 minutes 

depending on the size of the 

group. 

Instructions and procedures 

The process is as follows: 

1. Individual work 

Participants note instances of stereotypical coverage of caring for others in kindergarten curriculum materials. 

They specifically note texts or depictions of "typically female" activities such as cooking, washing, cleaning, etc. 

and "typically male" such as repairing, driving, etc. The participants also note cases in which care is not exclusively 

an attribute of women, mothers, grandmothers, female teachers, etc. 

Participants note their own experience of engaging boys* in care-giving activities in the kindergarten such as 

tidying toys, serving food, helping with dressing and undressing, watering flowers, etc. 

2. Work in pairs 

Participants share their observations of gender stereotypes in curriculum materials with a partner and any 

positive experience of how they have overcome, explained or deconstructed these stereotypes. 

Participants also share their positive experiences in engaging kindergarten boys* in caring activities in their work. 

3. Work in small groups 

The positive stories of caring boys* are shared in a small group of 4 to 6 participants. The groups identify issues 

concerning changing gender stereotyping in caring as well as the lessons learnt in engaging boys* in caring 

activities and positive practises that can be developed further. 

4. Plenary discussion 

Small groups share their findings in a plenary discussion, and discuss how they can use the positive practises they 

learnt about in their own professional activities.  

5. Reflection 

In this session participants are encouraged to view the existing curriculum through a gender lens, and to use 
learning materials and teaching methods to improve their gender awareness in working with both boys* and 
girls*. 



 

Variations Future activities 

The method can also be 

used when working with for 

primary school educators. 

This method is quite easy to implement so you can suggest that the participants 

could use it in their own working communities to foster awareness and develop 

more ways to deconstruct harmful gender stereotypes.  You can follow up Caring 

Boys* with Let’s Talk About Care to focus on the diverse aspects of care or De-

Gendering Everyday Situations to improve the practical skills of dismantling gender 

stereotypes via language change.  

Sources of the method 

The method is modified Using appreciative inquiry to learn from positive experiences: Frei, Sybil, and Sevilla 

Leowinata. Gender Mainstreaming Toolkit for Teachers and Teacher Educators. Commonwealth of Learning, 

2014. 

More about Appreciative Inquiry Model: https://positivepsychology.com/appreciative-inquiry/ 
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LANGUAGE AWARENESS: GENDER SENSITIVE LANGUAGE IN PRESCHOOL FACILITIES 

Topics  Aims of the method How does the method foster the ideas of 

caring masculinities? 

Gender 

bias/stereotypes, self-

reflection 

1. observe that language use might be a 

barrier to learning and to personal 

development;  

2. demonstrate the exclusionary power of 

language for all genders;  

3. increase awareness of gender sensitive 

language;  

4. foster self-reflection of language use in 

the everyday communication with 

children. 

Language is the most essential instrument 

in building a foundation of equality. From 

early age what we hear shapes the values, 

standards, and ways for how we treat 

others. Unconscious underestimation or 

neglect of boys*' caring efforts and 

actions, as well as appreciation of their 

care towards others can undermine or 

contribute to the future caring personality. 

Number of 

participants 

Materials and space Duration 

A bigger group of 

participants divided 

into small groups of at 

least two members – 

the performer and the 

observer. 

Sheets of paper and pens to take notes. Three sets of activities of one hour each, 

exercised during three different sessions 

or days. 

Instructions and procedures 

The method can be effectively applied as a task for a “homework” between two or more training sessions. 
 
Session/Day 1 – Self-assessment and Preparation 
 
Participants are invited to do individual work and answer (in writing) the following questions: 

 Do I encourage equal participation in learning and playing of boys* and girls*? 
 Do I encourage and help boys* more than girls*? 
 Do I separate boys* and girls* when they are learning or playing inside or outside the classroom? 
 Do I more often assign boys* to be leaders in group work? 
 For what reasons girls* or boys* are punished or criticised? Am I more critical of girls* than boys*? 
 Is my language or tone different when speaking to boys*/men or girls*/women? 
 Do I shrug my shoulders or roll my eyes when a boy or a girl answer a question or speak in particular 

tones of voice? 
 Do I use phrases like: don’t be like a girl – to boys*; and don’t act like a boy – to girls*? 
 Do I expect that girls* will do the work for others, e.g., domestic work like tidying and cleaning, and care 

work, for example, help others to get dressed? 
 
Session/Day 2 – Observation  
 
During this session a participant (the performer) invites a colleague (the observer) to observe and note down 
how he or she communicate with children during 1 hour of their everyday activities, paying particular attention 
to these issues: 

 Are boys* and girls* separate while doing different activities (in different rows in sports, etc.)? 



 

 Are boys* allowed to interrupt girls* when they are speaking? 
 Are children of all genders working together? 
 Are stereotypes avoided (including subtle ones as pink for girls* and blue for boys*)? 
 Are educational materials inclusive and free of gender stereotypes? 
 Are gendered words swapped out? 
 Is gender assigned to toys and games? 

 
The performer and the observer can exchange their roles and discuss their findings among themselves. 
 
Session/Day 3 – Self-reflection 
 
Participants discuss in a plenary discussion the answers to the following questions: 

 Am I surprised by the results of my individual self-assessment? Why or why not?  
 Am I surprised by the results of the observation of my communication with children? Why or why not? 
 What concrete steps can I take to limit my gender bias in the classroom? 

Variations Possible risks & other tips  Future activities 

The facilitator is encouraged to 

make changes in the examples 

of the questions based on the 

profile of the trainees. You can 

use the method Self-Reflection 

through a Gender Lens instead 

of Part 1 of this method and/or 

organise the Part 3 of this 

method using the Tips&Tricks 

method.  

The facilitator is encouraged to 

offer this method after the concept 

of gender stereotypes and why 

they should be avoided are well 

understood and well accepted by 

the trainees, as often they are not 

aware that their language, both 

verbal and nonverbal, can reflect 

unconscious assumptions about 

gender roles. 

You can follow this method with From 

Experiences to Improvements to 

encourage an even more active approach 

to changing our own behaviour or use De-

Gendering Everyday Situations to further 

work on gender stereotypes in language 

use.  

Sources of the method 

The method is based and modified from the following sources: 

7 Ways to Promote Equality in the Classroom - https://www.linkedin.com/pulse/7-ways-promote-equality-

classroom-red-box-teachers?trk=public_profile_article_view 

FAWE (2018). Gender Responsive Pedagogy: A Toolkit for Teachers and Schools. 2nd, updated ed. Nairobi: Forum 

for African Women Educationalists. FAWE House 

Additional sources 

Practical tools. Solutions for how to use gender-sensitive language. In: EIGE - European Institute for Gender 

Equality (2019). Toolkit on Gender-sensitive Communication. A resource for policymakers, legislators, media and 

anyone else with an interest in making their communication more inclusive. 
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